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BEPOHAYKA 'Y CPIICKMM HIKOJIAMA O] 1990.
0O DAHAC (PA3/I03M YBOBHEA, AKTYE/THO CTAIBE
U TTIEPCIIEKTVBE)

CaxxeTak: Y cCTeM MHCTUTYLMOHAIHOT 0dpasoBamwa y Cpduju Bepcka HacTaBa
yBefieHa je y jeceH 2001. roguue. Ofyka o HOBOM IIpeAMeTY JOHETa je Ha MONUTUYKOM
HUBOY, TOCEOHOM OJI/TYKOM CPIICKe B/Iafie 1 IeHOT TafJallliber peMujepa fp 3opaHa
Bunbnha, des carmacnocTu HagmexxHOr MUHKCTapCcTBA. HaKOH IBOJIELIeHMjCKOT CIIPOBO-
hema npenmera sepcka Hacitiaéa y odpasosHoM crctemy Cpduje, Hamehe ce muTarme oleHe
Y4MHKa U YTHUIIAja PEMUTHjCKOT 00pa3oBama y CPIICKMUM AP>KaBHIM OCHOBHUM U CPEIHUM
HIKo/mama. Y K0joj Mepu ce oA yapajy, a y K0joj Cy CyIIPOTCTaB/beHM CEKYTapHM IIKOJICKN
IporpaM, 3aCHOBAH Ha MO3UTUBHUM HayYHUM Ca3HaWIMA I JOTMaTCKU KOH(ecHoHamHN
IPUCTYTI MATAKkUMA COLjann3aliyje M BaCIUTambha LeIOBUTHX TMYHOCTI? HaKoH KpaTKor
MCTOPUjCKOT IpeceKa 3aCTyIUbeHOCTH Bepcke HacTase y Cpduju, ayTopi ce y CBOM pafy
Kputnuky ocBphy Ha: 1. yiideHnke 3a BepoHayKy U CTaTyC BepOy4uTeba, 2. JOMeTe 1
edexre BOTELICHMjCKOT CIIPOBOheba HaCTaBe BepOHAYKE Y CPIICKMM LIKOMIAMa, 3. pyHKI[Mje
BepCKe HacTaBe Y AP >KaBHMM IIKOJaMa 1 4. aKTye/IHe paclpaBe CTpyUmbaKa pasInduTor
npoduia o MecTy 1 ZodpodUTMMa CTPUKTHO KOH(ECHOHATHOT MOJie/ia BepCKe HacTaBe y
IIKO/ICKOM cucTeMy. Ha Kpajy pajia Hyfie CBOj IIpefiior HaunHa yHanpeherma pemurujckor
odpasoBama y Cpduju.

Kipyune peun: Cpduja, CpIicka mpaBociaBHa I[pkBa, 00pa3oBaibe, BepcKa HacTaBa
y ITKO/IN
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KPATAK VICTOPUJAT BEPCKE HACTABE Y CPBUU

3aKOHOM 0 OCHOBHUM LIKonMaMa 1882. rogune y cnodopHoj Cpduju je npsu myT
yBefieHO 00aBe3HO OCHOBHO odpasoBame. HacraBa karuxusuca Ouia je jeflaH off OCHOB-
Hux npepmeta (Jovié, 2012). Ilox HasuBOM seponayka Win xpuwhancka Hayka, Bepcka
HacTaBa ofjpxaBa ce 1 'y BpeMe Kpapesune Cpda, Xpsara u Cnosenana (1918), xacuuje
Kpamesune Jyrocnasuje (1929) (Daci¢, 2005).

HakoHn pmoHOmema 3aKOHA O HAPOZHMM IIKonaMa 1929. roguHe, 3akoHa O BEPCKOj
HAaCcTaBU Y HAPOJHMM, IpahaHCKVUIM, CPeIbIIM M YYUTE/bCKUM IIKoMaMa y KpapeBuHM
Jyrocnasuju 1933. ropmue u [IpaBuia o Bpiuerwy BepCKMUX Jy>KHOCTY YI€HIMKA HAPOJTHMAX
mKona 1935. roguHe, Bepcka HacTaBa Hajla3la ce y pecopy MuHucrapcTBa IpocBere,
KOje OpraHM3yje HaCTaBy M IIOCTaB/ba HACTABHMUKE, KAKO Y OCHOBHUM TaKO U Y CPEIIbIM
mkonama (Novakovi¢, 2006, 2012). ITaxxma je mocsehena HacTaBHIM cafpiKajiMa 3aCHOBA-
HJM Ha KOH(eCHOHAIHOj ZOIMATHIIN, /I ¥ 3aKOHJMA KOjU Cy JOHETH O CBVMM IIPU3HATUM
BEPONCIIOBECTIMA.

,Kpos 3akoHOIaBHY peryatuBy yCBOjeHM Cy CBU 3aXTEBY IIPU3HATIX BEPOUCIIOBE-
CTH, TAaKO JIa je BEpOHAyKa I10CTana 0daBe3aH U IOTIYHO PaBHOMIPABAH IPENMET Y CBUM
Ap’KaBHUM M [IPMBATHMUM LIKOTIAMa Y3 YTBPh)EHO IPaBO HaJIeXXHUX LIPKBEHUX OpraHa
Jia IpefyIa)Xy HaCTaBHM IUIaH U [IPOrpaM 3a Taj IIpefMeT, ofodpasajy yudennke koju he
Ce KOPUCTUTY y HACTABY U Bpllle 00aBe3HY KOHTPOJTY HaulMHa Ha KOjJ Ce Taj CJIOXKEHN 1
OZITOBOPHIU 3ajiaTaK 13BpuraBao y mkoaama. (Novakovié, 2006, str. 67)

YcBajareM 3akoHa 0 HAPOFHMM LIKoMaMa 1951. roamHe, nsBobherme KoHpecnoHanHe
BepoHayKe (POPMaHO je 3adpameHo Y Ap>KaBHUM IIKOTaMa HOBOQOPMUpaHe fip)KaBe
(Radi¢, 2002, str. 189-194), HacTaB/bajyhu cBOj )XMBOT je;HO Y LipKBaMa, Y3 OTPOMHE
IPUTHCKE KOMYHUCTUYKMX BIACTH, KOje CY Y H0j BUIe/ie ITTABHY CMETIbY 3a peanusanujy
npojekta dopdeHor atensma n GpopMuparme HayIHOT IIOITIeia Ha CBeT.

Kpajem ocampeceTnx u IIo4eTKOM I€BefeCeTUX TOMHA IPOILIOT BeKa, Ca TPEHIOM
peTpaguIoHanusanyje u feceKyrapusanyje, 3allounibe MoCTynHy noBpaTak Cpricke
IIpaBOCIaBHe L[PKBE ¥ APYTUX BEPCKMX 3ajeflHNIA M3 IOAPYYja IPMBATHOCTY HA jaBHY
ciieny nocrconujamicTiake Cpduje. Ilpencnutyjy ce MoryhHocTy moHOBHOT yBOhema
PEeUTHUjCKUX caip>kaja y odpasosuu cucteM. [Ipemnor Apxujepejckor cadopa CIIILI o
Bpahamy BepoHayKe y Ip>kaBHe IIKOJIe, TOgHeT KpajeM 2000. TofuHe, IOACTAKAO je AuU-
HaMIYHY pro et contra paciipaBy CBETOBHMX MHCTUTYLIMja U IIKOICKUX B/IACTH ITIOBOKOM
KOHITUTIMPalha, 3aKOHCKOT PETy/ICcama, IPOrpaMcKoT ofipehema, yndeHnka, HacTaBHe
IIpaKce U OIlepalMOHa/IN3alMje IV/beBa, CafipKaja M CTUIA KOMYHUIIMPamba peTurujcke/
penurnosse Kynrype y ukonu (Joksimovi¢ i dr., 2002; Kuburi¢, 2002).

Ca jenHe cTpaHe, L[pKBeHe BIACTI IIPaBfiajie Cy yBohemwe KIacuyHe Bepcke IoykKe ¥
jaBHe 1IKO/Te BpahameM yHIBeP3aTHUM MOPATHIUM ¥ PETUTIjCKUM BPEFHOCTIIMA U HAJ[0-
MelITameM 3alyIITeHe OIIITe PETUTUjCKe KYATYpe M IOKUIAHUX Be3a Ca ,BEpOM CBOjIX
npenaka“. Ca gpyre cTpaHe, CTPyYHa I HayYHa jaBHOCT apryMeHTOBAHO je yyhnBana Ha
yBobemwe penuiujcke Kynitiype, Kao 0daBe3HOT, HATKOH(ECHOHAHOT MIpefMeTa, Koju du
CBOjUM CaJp>KMHCKMM yCMeperbeM YI03HaBao MyIajie Ca 3HamMMa 0 OPOjHIUM penrujama
U BepoucnosectuMa. [IpeMa BUXOBOM MiberY, KOH(PECHOHAIHY HaCTaBy HUje Tpedao
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U3BOANTI U3 KOH(DECHOHATHNX 3ajefHNIa: 1. jep ¢y mpucHourhy u 3ajefHUIITBOM HajOObe
MIOJCTHIIAJIE IIPOMOLMjY PEUTHje U PENUTUO3HOCTH, 2. jep YHyTap WbUX HUje IOCTojana
HaTerHYTOCT offHOCca u3MeDhy Bepyjyhux, mapudepentHnx u Hesepyjyhux, xao uu 3. mo-
IO3PMBOCT NPUITAJHUKA jelIHE BEPOUCIIOBECTY IIPeMa IIPUIIAJHUIIIMA IPYTUX BEpONCIIO-
BecTu wim HeBepyjyhuma (Pordevi¢, 2004; Pordevi¢, Todorovi¢, 2000; Todorovié, 1996).

HedaTy — HacTaBa O pe/MIujy MM peUrno3Ha Hacrtasa — y Cpduju mpecenajy Braga
U BeH Tafallmy npemujep ap 3opas Bunbuh, Hanpevan yBogehu kondecnonanny Bepcky
HACTaBY y jaBHO LIKOJICTBO. 3a0TpTambe Ky/ITYypPHIM KaIlJITa/IoM IIPaBOCIaB/ba Tpedaso je
ma ocurypa nogpiuky Bpxa CIILl HoBodopMMpaHOj IOMMTUYKOj CTPYKTYPYU HAKOH ITajia
pexxnma Cnodopana Munomesnha, anmu 1 03HauM CMMOOITIKO TTIOBE3VBAbE Ca CYICTEMOM
KOJjI je BJIafiao IIpe KOMYHM3Ma (IeMOKpATCKa 1 IPOeBPOIICKa OpujeHTarja noTBpheHa
je yBobemem rpahaHckor BacnuTama Kao antepHatuBHor mpeamera) (Gredelj, 2001-2002;
Bacevié, 2005; Kuburi¢ and Vukomanovié, 2005; Malesevié, 2005).

[ToBpaTak Bepcke HacTaBe y OCHOBHE I Cpefiibe IIKOJIe OCTBapeH je Ypendom o
OPraHM30Baby 1 OCTBAPMBAaY BepCKe HAaCTaBe M HACTAaBe a/ITePHATMBHMX IIpeMeTa y
OCHOBHOj 1 cpefitboj Koy Brazie Perrydimke Cpduje ox 27. jynma 2001. ropune. [Tpenusuuije,
omoryheHo je mpaBo Ha KOH(pECHOHaNTHY BEPCKY HACTaBY ¥ OCHOBHOj M CPe/IIbO0] IIKO/IN
3a TpajuIMOHA/IHe I[PKBe 1 Bepcke 3ajenHniie: CpIicKa MpaBoCIaBHA I[pKBa, VcmaMmcka
3ajegHn1a, Katommuka mpkea, C/1oBauKa eBaHTe/IMyKa I[PKBa a. B., JeBpejcKa 3ajeHN1Ia,
Pedpopmarcka xpunrhancka 1pksa u EBanremruxa xpuirharcka npksa a. B.

ITocne mona Beka off yKujjarma BepoHayKe, OHa je TOHOBO BpaheHa y 00pasoBHM cn-
creM. ITarpujapx IlaBiie ogpskao je npsu jaBHM dac 2. HoBeMOpa 2001. roguHe y OCHOBHO]
mkonn ,Kpass Ilerap IIpsn” y Beorpany, kaga je nusmeby ocrax mpucycTBoBao u mpemujep
3opan Bunbuh koju je kasao ma HMKO HMje IPUCIJBEH fIA flelfy Ia/be HAa BEPOHAYKY, ajli
HUKOTa He Tpeda IPUCUINTY Ja OfycTaHe off Te MoryhHocTi.!

»OBaKBMM 071adMpOM S1710 je jacHO fia ce BepcKa HacTaBa y HAlll 09Pa3oBHM CUCTEM
YBOJIM Kao CTPOro KoH(ecHoHamHo ofpehena, a He kao OMITe0dpasoBHM IpeAMeT. JaCHO
je 1a ’eH b, Y TAKO 3aMUII/bEHOj U 3aKOHCKY PEery/IiMCcaHOj OPTraHU3ALIUj I, MOYXKE OUTH
CaMo CTBapame BePHIUKA J HEroBambe Bepe, a HUKAKO peann3anyja 00pasoBHMX cajipKaja
O PE/IUTMjy 3aCHOBAaHMX Ha IPMHIMITY HAYYHOCT KAO jefIHOM OJf OCHOBHIX HAaCTaBHUX
npuHnpmma. (Daci¢, 2003, str. 17)

Ilxoncke 2001/02. ronuHe Bepcka HacTaBa M3ydasaja ce GpaKynTaTusHo, a o 2002/03.
TOfjYIHe MOCTaje M300PHM IPeMeT: YUeHUIM €Y y MoryhHocTi ia dupajy nameby npenmera
sepcka Haciiasa u ipaharcko saciuitiare (moxaharme nsadpaHor npeamera je 0daBesHo).

[Tpema usBemnrTajy 3marka Maruha,” mpodecopa na Borocnosckom daxynrery y
Beorpapy, koju je Ha koHdpepeHuuju Ha CpedpHOM jesepy 9. centemdpa 2023. TofNHE M3HEO
TofaTKe, Bepcky HactaBy y Cpduju ussopu 2.100 BepoyunTesba off Kojuix je 1.650 BepoyunTeba

*  https://www.youtube.com/watch?v=GpTwseqZpHo&t=253s (mpuctymneHo 12. centembpa 2023).
> https://www.youtube.com/watch?v=GpTwseqZpHo&t=253s. Zlatko Mati¢, RELIGIOUS EDUCATION
- ORTHODOX CATECHIZATIOION IN THE REPUBIC OF SERBIA BASED ON STATISTICAL
INDICATORS AND ANALYTICAL CONCLUSIONS: THE EXAMPLE OF THE EPARCH OF
BRANICEVO OF THE SERBIAN ORTHODOX CHURCH. Annual International Conference,
Religious Education and Religiosity of Young People, SREBRNO JEZERO, 8-9 SEPTEMBER 2023.

404



Couyuonowxu ipeineg, vol. LVIII (2024), no. 2, ctp. 402-434

IpaBoc/IaBHe, 130 puMoKkaTonmuke, 250 ncmamcke 1 30 MpOTeCTAaHTCKE BepoucHoBecTy. bpoj
Zelje Koja mpatu BepcKy HactaBy Kpehe ce usmeby 450.000 1 500.000. ITpema moparuma n3
Munucrapcersa npocsete PC, koje mpeHocn HoBrHapKa Mapuja Jankosuh (2022) y TekcTy
»bakan u BepoHayka: IllTa fera y4e 1 fja 1 je pe/IUImjit MECTO y LIKOIN ; ,BepoHayky y

mkosama y Cpduju moxaba 448.925 yuennka, a rpabancko Bacnurame 300.274 yaenuka“®

YIIBEHMIIV 3A BEPOHAVKY
M CTATYC BEPOYYUTEJBA

Oxtodpa 2001. ropmHe odjasibeH je Lpkeeru cnosap. IIpasocnasHu Kamuxusuc 3a
ipsu paspeg 0CHOBHe UiKOTIe, Y3 OTOdpere Tafallmber MIHICTapCTBA TPOCBETE M CIIOPTa
Pemrydmuxe Cpduje 1 Cetor apxujepejckor curoma CpIicke IpaBocIaBHe Lpkse. [logeTkoM
mkoscke 2002/03. roguHe nojaBuo ce IIpasocnasHu Kamiuxusuc 3a Upsu u gpyiu paspeqg
cpegrve uikone, a ydpao sartum, 2003. rogune, IIpasocnasnu xaimiuxusuc. IIpupyunux 3a
HACA6HUKe OCHOBHUX U CPegrUX uikona.”

Brapyxa Vrnatnje Mupuh ayTop je cBux yiideHnka 3a Bepcky Hactasy (Midi¢, 2001;
2002; 2003a; 2003b; 2006; 2008; 2011a; 2011b; 2012a; 2012b), k0ja yBOLY IPaBOCIABHY Bepy
y 0dpasoBHu crcteM Perrydmike Cpduje. Yiidenunn Hucy Buine y 3BaHNIHOj yHOTpedn,
aJIu Cy CBU JOCTYIIHM y e/IeKTPOHCKOj popMit Ha Bed-cTpanuuy Enapxmje dpannyencke.?

IIITo ce TMYe HOBUX yLISeHI/IKa 3a IIpaBOC/IaBHU KaTNXM3NC, IIpEMa pedrMa €IiCKOoIIa
dauxor VMpuneja bynosnha: ,,Y curyanmju cmo ma je y Cpduju hanmma npasociasHe Bepe
yckpahena MoryhHocT koprmrhera yiIOeHNMKA Ha yacoBMMa BepoHayKe Koje je LlpkBa mpu-
IIpeMua y CK/Iajiy ca CBOjoM 3aKOHCKOM 00aBe30M, VICTMX OHVX yIIOeHNKa TPaBOC/IaBHe
BepOoHayKe Koje Beh roguHaMa KOpyCTe BUXOBM BpIIbal, paBocitasHn Cpmunhn y
Penydmum Xpsarckoj” (Bulovi¢, 2023).

3opuua Kydypuh (2016) cmarpa ma ¢y gocafjalimy YIIOSHUIM BepcKe HaCcTaBe y
CPSI/IjI/I IIpeacTaBMIN OHTOIOLIKN YTEME/bEH IIPABOCIaBHI KaTUXN3YIC, IITO IIOJpa3yMeBa
IIPUMAapHO pasBujambe JoOpMX Meby/byickixX oflHOCa Ha TeMeJby IIpUXBaTarba IMYHOCTU I
JbydaBl, a He Ha TeMe/by 3aKOHCKIX IIpaBIIa Koja perymuury te ogHoce (Kuburi¢, 2016).
Y ncTpakuBamy yTHIIaja pefmrije Ha IICUXNIKO 37paBjbe BepPHIKa, Takohe ce mokasaso fa je
OHTOJIOILKA OpMjeHTaLlja y TEOIOI M)} 3HATHO 3aCTYI/beHMja Off JIEraIMICTUYKE OpMjeHTaLlje
ca JyrOpOYHO NO3UTUBHMM edeKTOM Ha JIMYHOCT, ITO yideHunyMa Vraaruja Mugmha
Iaje MPefHOCT Y OHOCY Ha Jipyre yIdeHUKe Koju ce Kopucte y peruony (Kuburi¢, 2021).

Hrop VBkosuh (2018) maje KpaTKu IpuKa3 yHOeHVKa BepOHayKe KOjII CY ce KOPUCTIIN
y TMMHa3MjaMa ¥ cpefmuM mkonama y Cpduju on ocimodohemwa o Typckor porncrsa fo
TaHAC, Y KOjeM IIpeficTaB/ba ayTope, Hac/oBe ¥ M3ITIeN yIIOeHNKa, IpY 4eMy je poTorpaduje
kopuua npeyseo u3 Inruranue budmmorexe Martuue cprcke. Ha kpajy cBor TekcTa faje
3HavajaH KOMeHTap Ha yindennke Vrnatnja Mupnha: ,,Iberosu yiidennnnu nmpaBocmasHor
KaTNX131iCa — BEpOHAYKE — HUCY MIMa/IV CXOTACTUIKY KOHHeHI_H/[jy Kao IIpefpaTHN KaTUXM3NCN

¢ https://www.bbc.com/serbian/lat/balkan-62463751 (BecT mocras/bena 2. 11. 2022, IpUCTYIUBEHO
19.9.2023).
7 Ayrop yndeHnka n3 BepoHayke 8110 je enmckon nokapepauko-dpanndescku Vruaruje Mupuh.

8 https://veronauka.sabornost.org/udzbenici-pravoslavnog-katihizisa (mpucrymseno 4. 8. 2023).
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U TeHZIEHIIM)y PallMlOHA/THO-THOCTUYKOT OfIBajakba Off IUTYPIUjCKO-TIOBIDKHIIKOT €TOCa
LIpkBe. OHNU Cy HyAM/IN CBEOOYXBATHY IIPUCTYII )KUBOTY, XOJMCTUIKIY HOIJIEN HA CBET,
caBpeMeHy LIMBIIN3ALI]y U IpOd/IeMe Y0BeKa Y 10j. Tako Cy y OrpOMHOj Mepy yK/Iarman
IpenpeKy akTUBHOT YK/by4eHha BepOHayKe y MUTYprujcko-dorocmyxdenn sxusot Llpkse
Boxuje, a camum M y >xuBoT Beunu” (Ivkovié, 2018, str. 168).

Pactko JoBuh cmatpa pa cy yudennun Vruaruja Mupuha dasupanu Ha mberoBoj
JIOTMATULY KOja je, OIIeT, y IOTIYHOCTY 3aCHOBaHa Ha JoBaHy 3usjynacy. ViHcucTupame Ha
JINTYPIUjI HOMA3Y M OTYAIA LITO je jaCHO Ia MpBY XpyihaHY HUCY Man y mo4eTKy CBeTo
IIICMO, Hero je dorocmyxdeHa 3ajegHuIia ctBapana [IncMo, IITo 3HaUM fja SOroCIysKembe
nperxonu I[Incmy. MHOrn cMatpajy fa je Teonoruja J. 3usjynaca HelITO HajcaBpeMeHuje
IITO MPABOCTIABHY MMajy U TO je IoXBanHo 3a ydennke (Kuburié, 2016; 2018; 2023a).

3opuna Kydypuh (2018) ypanguia je aHanusy cagpikaja yiudeHyKa 3a IpaBOCIaBHY
BepoHayky y Cpduju, y OKBMpY KOMIIapaTUBHe CTYAYje Koja je IpaTiia odpasoBame y
IOCTKOH(IMKTHOj TpaH3uuuju. Yiudennuy Vruaruja Mupguha daBe ce ogHOCOM YoBeKa
mpema bory, 4oBeka mpema IpyroM 4oBeKy, Kao 1 rpemMa rnpupoau. Kibyunu mnojam jecre
desycnoBHa /bydaB Koja ce He OCTIama Ha peaTHoCT, Beh Ha odeknBaHo dynyhe Bpeme Koje
he nonern npomeny. V1 ogHOC mpeMa ApyroM 40BeKy Kao TMYHOCTH OC/Iama ce Ha TI0TeH-
IMjare KakaB oH Moxke dutu. Crodofia je CylITIHA ITOCTOjamba MMIHOCTI U3 KOje IPOoM3Iase
CBU OCTaJIN ACHEKTV BEPCKOT >KMBOTA KOjU Ce OfiBMja y 3ajeHIIIM, a OHA IIPOM3/Ia3N U3
pasymeBama bora, koju je mpezncrasber kao Csera Tpojuma, bor Otan, Cun u Csetn
Iyx, e Xxujepapxuja ofHOCa Huje IMHeapHa U II0jefuHa4Ha, Beh je mpencrasB/beHa Kao
HepacKu/1Ba 3ajefHNIIA Koja y cBeMy rcxonu ofi bora Oria, koju je Jeman (Kuburi¢, 2018).

HcrpaxuBame Koje je MUHMCTapCcBO IMPOCBeTe, HayKe U TeXHOJOLIKor paBoja PC 2013.
TOIVIHe TIOBEPIIO 3aBOJY 32 BPEHOBAIbE KBAMTETA 0dpa3oBarba I BaCIUTamba IpUKasyje
MUIJbeba BepOydINTe/ba Y KOjeM CY MICKasa/Iy CTeIeH 3a/J0BO/bCTBA HACTABHYMM I/IAHOBMMA
U IIPOTpaMIMa, Kao 1 YIOeHMUIMMa Y BTaCTUTOM KoMIleTeHTHOUDY. Y30pax je caunmbeH
ox 192 BepoyunTespa MpaBOC/IaBHOT KaTuxusuca us beorpaga, Kpymesna, [llamnma, Hymra,
JleckoBua n Yauka. Pesynratu ykasyjy Ha To fia je HOTpedHO Jja ce cafipyKaju IIpUjIarofe
y3pacTy yd4eHHUKa, H0CeOHO ¥ OCHOBHO] ILIKOIN, JIOK je odpa CTpaHa BEPOHAYKe Y TOMe IITO
MMa BaCIIMTHM yTUIIAj HA YYEHNKeE, ITO Pa3Blja LIe/IOBUT MOITIE] Ha CBET, IOAICTIYE PA3BOj
JIMYHOCTU M CTBapa OCHOBE 32 OfITOBOPAH ¥ aHTa)KOBaH XXMBOT y ApymTBY. CafpKajuma
Haje mpegHOCT 9% MCHUTaHMKa, 3% HaunHy pana (Pravoslavni katihizis kao obavezni izborni
predmet u osnovnoj i srednjoj skoli: evaluacija programa i kompetencija nastavnika, 2013).

Ermckomn dauku Vpunej bynosuh ykasyje Ha To 71a je HepaBHOTIPaBHOCT BEPOYUNTEba
Y OIHOCY Ha y4YuTe/be U HACTaBHMKE Y OCHOBHMM ¥ CPE/IIbVM IIKO/IaMa ¥ Jla/be Hepelle-
HO IUTaIbe U U3jaBJbyje: , YMECTO Jla laHaC, IIOC/Ie IBE JelleHMje, YIaXKeMO 3ajeHIMIKe
HaIlope Jja ce IpecTaHe Ca AMCKPMMMHALIMjOM BEPOHAyKe M Pelliy pafiHO-TIPaBHY CTATyC
BepOyunTe/ba, MUTakbe Koje je mocie Bpahama BepcKe HacTaBe y Hallle IIKOJIE OCTAIO
OTBOPEHO, MU CMO Y CUTYallMj} ia Ce IOHOBO dOPYIMO 32 eJIeMEHTAPHO IIPaBO POANUTE/bA
n haka Ha u3dop Bepcke Hactase” (Bulovi¢, 2023, str. 20-21).

IToBomoM yBObera HOBOI IIpeMeTa 8pegHOCiU U 6paute, Vipunej bynosuh, xao
upsu u apyru (,pensadpaun”) npencenuux Komucuje Brage Perrydmnke Cpduje 3a Bep-
CKY HAaCTaBy y IIKO/IAMa, Te/Ia KOje je Ha/IeXXHO 3a HaCTaBHe KYPUKY/IyMe, YIIOeHNKe 1t
nomohHa HacTaBHa CPeJiCTBA, /U U 3a CBa Ipyra NMUTamba y Be3! ca BepCKOM HACTaBOM,
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cBoje odpahatbe jaBHOCTH 3aBpIIaBa pednma: , HamocmeTky, jour aBa ropka mmurama Bragn
Cpduje: xora cy muTanu fja 1, mopes mocrojehe BepoHayke 1 alTepHATHBHOT IIPeMeTa,
Tpeda yBOONTI ‘HEeBPOIICKM IPEAMET 8pegHOCIU U 6pniuHe (BpeTHOCTHU U BP/IMHE Kao
TI0jMOBM, HAPOYUTO BPJIMHE, He IIocToje y EY-arennn), a mocedHo, xora cy muram 3a caria-
CHOCT — O CBOjOj OITYII! [Ia Taj IIPeAMET MOTY ia IIPeajy HACTABHUIM PAa3HUX CTPYKa, a [ja
je camo Teomo3nMa 3adpareHo fia ra npefajy? O tempora, o mores!” (Bulovi¢, 2023, str. 21).

JOMETU 1 EOEKTV HACTABE BEPOHAVYKE
Y CPIICKVMM HIKOJIAMA

Ha camoM noueTKy peanusaiije BepoHayKe Kao HACTaBHOT IIpefiMeTa S17I0 je JocTa
Heoymua. Odpa3oBHN JOKYMEHTH JOHETH Y Be3U ca BepOHayKoM y Hajsehoj Mepu
Cy CIIMCKOBY HaMepa, XeJba, IeKIapalyja 1 mporpama de3 MexaHM3aMa 1 pecypca Koju he
rapaHTOBAT BIUXOBO ocTBapuBame (Aleksov, 2004). Cagpyxaju Bepcke HaCTaBe HUCY Y
IOBOJBHOj Mepu npytarohenu fiedjeM yapacry (Zukovié, 2006; Zukovi¢, Klemenovi¢, 2012,
str. 43). He mocToje pasnuke y yideHunImMa 3a ’MMHasje M TPOTOSVIIIbE CTPYYHE IIKOTIe,
yUOEHNUIIM BePOHAYKe HICY IOBEe3aHN ca CafipKajiMa APYTHUX IpeMeTa KOj) ce y IIKO/IN
usy4asajy (Aleksov, 2003, str. 112). YmyTcTBa 3a Bepoy4uTesbe, Koja Cy JOCTaB/bajle BepCKe
3ajeffHNIIe, HYCY dmma yckmal)eHa ca mporpamMoM. YodeHa je HeIpUIIPeM/beHOCT BepOyINTeba
3a caB/IafjaBarbe IpeaBuheHor IporpaMa, HICY yIO3HATH Ca HAYMHOM IIPUIIpeMe 3a 9ac W/In
odpabnBara HacTaBHOT MaTepujaia, He CHajlase ce y M300py HaCTaBHVIX METOJia, IIOCTYIIa-
Ka ¥ Mefinja, a HeflocTajy dpojHa HacTaBHa CpeficTBa 1 Tomarasna. IlocTaB/beHo je muTame
KOMIIETeHTHOCTY HAaCTaBHOT KaJipa 3a n3Bobere Bepcke HacTaBe. YOUeH je HefloCTaTaK I
HeJIOBO/bHA ITeJarOIIKO-IMIAKTNYKO-METOAMYKA OCIIOCOd/beHOCT HacTaBHOT Kazipa (Kuburi¢
i Zotovi¢, 2010, str. 134-135; Kuburi¢, 2003, str. 123), jep Bepoyunresbu (kaTexeTe) HUCY
dumn odyxBaheHr akpeIUTOBaHIM KaTa/l03MMa 3a CTPYYHO ycaBpIlIaBambe HaCTaBHIKA.

MUHMCTapCTBO IPOCBETE je HAILIEKHO 3a IIePMaHeHTHO 00pa3oBatbe I yCaBpllaBatbe
IIpeflaBava, OffHOCHO OPTaHM30Bahe CTPYYHMX CEMIHAPA 32 BepOydMTe/he Ha OCHOBaMa
IUJAKTIKe IIKOJICKe BepOHayKe Koja 00yxBara IIpUIIpeMy 4Yaca, aHa/lu3y II0la3He CUTY-
anuje, ompebeme 1ubeBa y HacTaBy, n300p cajipKaja, HACTABHMX METOJA M CPEZICTaBa,
Kao VI eBaJIyallljy U BpeJHOBaIbe. YIOKEH je M3BeCTaH HaIop ja ce npepasnby modeTHe
notenikohe. Ha nosus Taganmmser Munncrpa epa PC, ayropke 3opuiia Kydypuh un Crexxana
Haunh, namncane cy kwury Meitioguxa éepcke Hacitiasée (Kuburi¢, Daci¢, 2004), koja je
dua HaMereHa CBUM BePCKUM 3ajeHULIaMa.

Op 2012. rognue 3opuna Kydypuh, Crexxana Jaunh n Ana Kydypuh nonypure
cy npexo 3YOB-a akpeuTOBaH ceMuHap 3a Bepoyuntebe Meitioguka éepcke Hacitiase
(Katalog, 2012-2014, str. 244).° Cagpskaj ceMyHapa 00yXBaTao je: yO3HaBabe HaCTaBHNKA
BepCKe HacTaBe ca 3aKOHCKOM PETyaTyBOM O 00pa3oBamy, IIaHMpParhe HACTaBHOT pajia
Off T7I00a/IHOT [0 OllepaTMBHOI HACTABHOT I/IaHa, ynyhuBame HacTaBHMKA Ha M3pajy
IMCaHMX IPUIIPeMa 3a 4ac U CUMY/IALjy HACTaBHOT Yaca I PyTo.

? chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https://zuov.gov.rs/wp-content/up-

loads/2017/11/katalogusavrsavanja20122014.pdf
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CraBoBu rpalhana nmpema Bepckoj HacTaBu
— eMIIMPUjCKa UCTPAKIBaba

Jako je ped 0 3Ha4ajHOj HOBMHM CPIICKOT pe)OPMICAHOT BACIUTHO-00Pa3OBHOT
CHCTeMa, U30CTaJIe CY OIICeXKHe eBajyalje InbeBa 11 edekaTa BepcKe IIOyKe Y CHCTeMy
jaBHOT 0dpa3oBarba Ha HallMIOHAJTHOM y30PKY, Kao U O4YeK/Bama aKTepa YK/bYUYeHNX Y
BJX0BO OCTBapuBabe (Jela, pofuTesbl, MIKOJICKA YIIPaBa, IIPKBEHA 3ajeHNIIA).

V3pBajaMo yeTnpu eMIVpHjcKa UCTPaXKIBamba Koja I0Ka3yjy ogHoc rpahaHa mpema
BEPCKOj HACTAaBH y IP)KaBHMM LIKOaMa. IIpBo nCTpakuBarbe CIPOBEEHO je yOP30 HAKOH
yBoDema HOBOT ITpefMeTa y CHCTeM LIKOICKOT odpasoBamwa y Cpduju (2003), a gpyra Tpn
cy ypabena xacunje (2007, 2010. 1 2022. roguHe).

Ha y3opky poaurema ,IpBaka“ n3 12 OCHOBHUX M POUTE/bA CPEHOIIKONICKIX
»IIpBaKa“ u3 10 cpenmux mkona y Cpduju, VIHCTUTYT 3a Iefjarolka NCTpaKnBama 13
beorpana u IlenTap 3a emnupujcka ucTpakusama penuruje us Hosor Capia, ciposenu cy
2003. ropuHe UCTpaXKuBabe, 00jaBUBILY Hajlade y cTynuju Bepcka Hacitiasa u ipaharcko
sactiutiiarwe y wixonama y Cpduju (Joksimovi¢ i dr., 2003).

Popurersu cy HaBommIM ia ce yueHnmyMa Miaber y3pacra HajBulIlle JOTIAZA0 CaPKaj
mpegMeTa U Mame (GopMaaH Ha4MH pajja y ofHOCY Ha odaBesHe npenmere. Hajuerhe
npumende ynyheHe cy Ha: HauuH paga (IIOBpeMeH JOTMaTUYaH MPUCTYI HeNpMMepeH
el ¥ packon nsMeby HaydHMX M PEIUTMjCKMX TIOCTaBKY), opiaHusauujy (HemocTaTak
AUAKTUYKOT MaTepljasa 1 IIPOCTopa 3a paf, IpeMasa WV IpeBeKa IpyIa yIeHnKa)
u ycnose paga (yKmamame y pacropef 9acoBa, jeflaH Jac Hefle/bHO, OOTHO MOCTIEeNEbI).
ITomMumaHa je 1 HeTOBO/bHA OCTIOCOd/LEHOCT BEPOYUMTE/ha 3a paf ca jierioM. Kao raBHe
eexre Bepcke HaCTaBe, pOAUTE/bY Cy HaIIAllIaBa/I IIPUMETHE IPOMEHe Y iedjeM OHAIIAbY:
OITOBOPHMj€ MOHAllakbe IIPeMa JPYTUM YIAHOBMMA IIOPOZMIIE, HAI/IallleHNje yBaKaBambe
penuruje u MpUMeHa HajBOKHMjUX PEIMIMjCKIX Hade/la y CBaKOJIHEBHOM IOHAIIamY (To-
BOpeme UCTIHE, IpalliTabe, CKPOMHOCT, JapeK/bIUBOCT, IOMarame Apyruma...). Crapuju
YUIeHUIIM VICTULIAMN CY Jia je TPafiuBO 13 BepOHAyKe KOPUCHO, IIOYYHO M TOTPedHO, ia Cy
ITYHO HAy49M/IJ O TPAJMLIMj} COIICTBEHOT HapoJia I MOPATHOM Pa3Bojy IMYHOCTH, A/l Cy
HajBUIlIe 3aMepKI MMa/Ii Ha ITpefjaBade 1 JIolle HaCTaBHe MeTofie. [eHepamHo, MO3UTUBHA
edekry noxabhama HacTaBe BepoHayke yowbusyju cy Mehy miahum ydaennnmma, koju cy y
Behoj Mepy M3paXkaBajy BO/bY [ja Hay4eHO IIpUMeHe Y CBAKOTHEBHOM XXIBOTY, JOK je KOT
CPe/IbOLIKOIAIIA AKIeHAT S110 CTaB/beH Ha IIPOMeHe Y 3HaIby O perryjy 1 Bepu. CripeMHOCT
Jia 1 Hajjajbe IoxXahajy BepcKy HacTaBy 3aJip)KaHa je Ha BUCOKOM HMBOY: 84% MO3UTMBHIX
OZIrOBOPA JMICKa3a/M CY POIMTE/bY yIEHMKA IPBOT pasperia, a 74% y4eHUIM CPelbyX HIKOIA.

3a motpede opdpaHe HOKTOpCKe AMcepranuje ,,Pedrekcuje Bepcke HacTaBe Ha
¢dyHKIMOHAMTHOCT caBpeMeHe nopopute’, Cnahana 3ykosuh ca Onerpema 3a ICUXOIOTH]y
dunosodckor daxynrera y Hobom Capy, peanusosaia je eMImMpujcko UCTpaxknBarmbe Mehy
HOBOCAJCKIM CPe/[ibOLIKO/IIVIMA, IIPONNUTYjyh BIX0Be U CTaBOBE BUXOBYUX PORUTEbA O
CBPCUCXOTHOCTH yBol)era Bepcke HacTaBe U ONaXkama eeKaTa Jocajanimer noxahama
BepoHayKe. PesynraTy ncTpaxkusarma Ipe3eHTOBAHY CY Y KIbU3U Bepcka Hacitiaéa y uKonu
(Kuburi¢, Zukovié, 2010).

IToxasaso ce fia je ofadup Bepcke HacTaBe OIpefie/beH YHYTPAIIbOM MOTUBALIN]OM
YU€HMKa, Tj. MHTepeCOBameM 3a OBY 0O/IaCT 1 JIMYHVM PelIUIMjCKUM yBepermeM: 31,2%
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y4YeHMKa HaI/lacuIo je fa Cy BEPHUIM, a IT0 YeTBPTUHA je oIpaBfana n3dop BepoHayke
pasno3nMa fiajber yHanpehusarma coNCTBEeHE TMIHOCTI, OFHOCHO PO PUBAhEM IMOCTO-
jehnx permrujcknx sHamwa. Buie of 80% ncnmTaHMX MOTa3HUKA BepOHayKe U3pasuIo je
yBepeme 0 M3y3eTHOj KOPMCHOCTH OBOT M3QOPHOT TIpeiMeTa 3a IbUX0BO Jjasbe 00pa3oBarme
u popMMpame Kao MMIHOCTH. MUIbeba POANTEbA O PA3TIO3MMa KOjU Cy OTpeeVIn
IJIXOBY Jielly fja u3adepy BepCKy HacTaBy HOAyAapHa Cy ca fednjuM: 44,3% Bepyje ia ¢y TO
YYMHWIN 3aTO IITO Cy BEPHUIN, 27% MCTHYe MHTEPECOBAIbE IeTETa 32 YIIO3HABAME Bepe
U IpOLIMpUBabe YKYITHUX PETUIMjCKUX CasHama, ToK 11,7% yunmen nsdop ompasgasa
’Ke/bOM 32 OIILUTYM J[yXOBHUM PasBOjeéM INIHOCTH.

IlITo ce egpexaitia moxabama Bepcke HacTaBe THUYe, YICHUIN CY U3LBOjUIN: 1. Sorbe
caMopasyMeBame, Kao I pasyMeBarbe [PYIUX 0Coda, MOpAJIHM U AYXOBHM Pas3Boj MnMd-
HOCTM ¥ IIPOMeHa IOTa/jalllber MOoHamama (49,4% ydeHnKa MCTUde OBy IPOMeHY, 22%
je HeopyTy4HO U 28,6% He npuMehyjy TakBe IpoMeHe); 2. BUILIY KBaTUTET TUYHE PEIUTU-
O3HOCTH, OFHOC IIPEMa COIICTBEHOj BEPU U PEIUTHjI YOIIIITE, U 3. MO3UTUBHE IIPOMEHE
y HOHallawy. PoguTe/bu cy carnmacHu u y Be3u C HO3UTUBHUM YUYMHKOM IIPUCYCTBOBama
Tielie YacoBMMa Bepcke HacTaBe (47,1% yueHNKa UCTIYE OBY IIPOMEHY, 25% je HeOmIyIHO
u 26,9% He npumehyje TakBe IIpoMeHe).

3HayajHO eMINMPUjCKO MCTPakKUBambe II0J, HaCJI0BOM ,,Pemmruosnocr y Cpduju
2010. MctpaxuBame pemuruosHocTu rpahana Cpduje 1 BUXOBOr CTaBa IIpeMa IIPOLeCy
eBPOICKIX VHTeTpalyja’, y opranusanyju XpumhaHckor KyATypHOr LeHTpa u3 beorpasa
(Mladenovi¢, 2011), odyxBatuo je mnTama ofHOCa TpeMa Bepckoj Hactasy (Kuburic,
2011). Y3opaxk je duo cacTaBbeH off 1.504 ncnmTaHuKa.

Ha nmurame fa mu Tpeda y Ap>kaBHUM IIKOTaMa /ia TOCTOjU KOH(ecHoHaTHa Bepcka
HacTaBa, JodujeH je mofaTak fja BehnHa, CKopo y CBUM KaTeropujama, cMaTpa fia Tpeda
Ia mocToju. YKpIITameM Bapyjadiu BepoBame y MocTojare bora 1 ofHOC IpeMa BepCKoj
HacTtaBy, 87% OoHVX Koju Bepyjy y bora sacTyma craB ga Tpeda fa IocToju KOHpecuoHamHa
BepCKa HacTaBa y Ap>KaBHUM IIIKoaMa. HajBuinu mporeHaT o ToMe fja Tpeda fia IocTojn
BepcKa HacTaBa y mkonu (92%) sactymmbeH je Mehy oHmma Koju 3a cede Kaxxy Jja Cy yBepeH!
BEPHIIY KOjI IIPUXBATajy CBa y4erba CBoje Bepe. Hak 78% TpaguuMoHaTIHIX BEPHMKA KOjU
YUIeCTBYjy y 0dpeanma, anu HICY aKTUBHI Y COIICTBEHO] PEIUTHjCKO] 3ajelHIUIIN, 3ajIaKe
ce 3a KOH(eCHOHAIHY BepCKy HacTaBy. [lofpikaBa je ¥ TOTOBO ITOIOBMHA PABHOAYIIHMX
npema permruju (46%). Yak 1 oHM Koju Hucy penurnosun (34%) He mpoTuse ce KoH(e-
CHOHAJTHOj BEPCKOj HaCTaBU. JeMHO IPOTUBHUIY PEINTHje Y IOTIYHOCTH He TIOfp>KaBajy
koH(ecuoHanHy Bepcky HacTaBy (Kuburi¢, 2011, str. 104).

W3 oBor ucTpaxmparma U3[JBajaMo jOUI jeHO MNUTakbe 3HAYAjHO 3a MOTUBALM)y
KOjy BEpHMIIM MMajy Kafia IoIuTyjy boxje sanmoBectn. ViMaMo Tpu rpymne ca MO3UTUBHUM
CTaBOM IIpeMa BEPCKOj HACTaBM Y IP>)KaBHIUM IIKOaMa: 1. OHM KOjU 3aCTyTIajy CTaB [ja UX
MOTVBHUILIE CTpax off boxkje kasHe (89% X je 3a BepCKy HacTaBy); 2. OHU KOjU IOLITY]y
Boxje sanoBecty 3aTo 1ITO 04YeKyjy Harpany (81% sacTyma cTaB Aa je KoHecuOHaIHa
BepCKa HacTaBa y LIKO/IM IoTpedHa) 1 3. OHM Koje ,MOTuBHIIIE JbydaB mpeMa bory” (89%
Cy Ha CTpaHU KOH(ecnoHaIHe BepcKe HacTase). Koju rox MmoTus fja mokpehe nuuny pemm-
TMO3HOCT, OUJIO CTPaX, OueKMBaHa Harpaja My 4icTa /bydas, BehnHa moypyxasa BepcKy
Hactay (Kuburi¢, 2011, str. 105).
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Meby crynenTuMa cBUX yunTe/bcK1X paxyntera y CpOujyu TEXHIKOM OH/IajH aHKETHU-
pama, Maja 1 jyHa 2022. roiuHe, CIPOBEJEHO je MCIUTHUBabe CTaBOBA O CTATyCy M YTULIAjy
BepoHayKe Ha (OpMIIpambe BIXOBIX COLMjaTHIX CTaBoBa. [lokasano ce fa Benuka BehnHa
UCIIMTAHUKA CMaTpa Jia ,Bepcka HacraBa Tpeda ma dyzme odaBe3aH IpeiMeT y IIKOICKOM
cucremy Cpduje (Suvakovi¢, Nikoli¢, Petrovi¢, 2023, str. 108), azm ce 3amaxke 3a KOMOU-
HOBarbe KOH(ECHOHATTHOT 1 HEKOH(pEeCHOHATHOT MOfiena: ,,Fbuxos je ctaB ma du ox I mo
IV paspena 0CHOBHe LIKOJIe, yIeHMIM Tpedao Aa moxahajy BepcKy HacTaBy y CKIafy ca
cBojoM KoHpecujoM, a o V o VIII paspea ocHOBHe LIIKOJIe BepCcKa HacTaBa Ou Tpedato
ma dyzie opraHM30BaHa Ha HeKOH(PECHOHATHOM MPUHIINITY, KaKo 81 ce yIo3Hase fIpyre
penuruje u KoHpecuje, UICTOPIjaT PeNuruje, peluruja Kao ApyIITBeHa IojaBa I IOIIe] Ha
CBeT, Kao 0CHOBa MopanHux Havena u 1. (Suvakovi¢, Nikoli¢, Petrovié, 2023, str. 109).
OpHocHO, cyrepuile ce ,,4a 81 Ha MiahuM y3pacTuMa Bepcka HacTaBa Tpedaio fja dyze
odnMK commjanmsanyje y Bepu Kojoj ce 1o mopekiIy npumaza (Bepcka MHAOKTPUHAINja),
IOK OM Ha CTapUjUM y3pacTUMa pelIUIujy Tpedasio u3yd4aBaTi Kao JpYyLITBEHY H0jaBy y
PasHMUM BUJIOBMMA BeHOT ncrnobabaa“ (Suvakovié, Nikolié, Petrovié, 2023, str. 110).

OYHKIVJA BEPCKE HACTABE
Y P’ KABHVIM IIIKOJIAMA

Ha Temerpy nckasa BepcKuX IMpefcTaBHUKA O BEPCKOj HACTABM U eMIIMPUjCKIX JC-
TPaKUBamba O YI03M PeNNTHje Y 0OPa3OBHOM CUCTEMY U MIMPO]j APYIITBEHO] 3ajeHNUIIN,
MO>KEMO U3[IBOjITY HEKOJIVIKO 3Ha4ajHMX (PYHKIIMja Koje BepcKa HacTaBa ocTBapyje. Ocum
HaBefIeHNX MICTPaXMBama M03MBaMO Ce I Ha MCTpaxuBame Koje je paheHo y bocau n
XepiieropyHy Ha 1peko 3.500 ncnuTaHMKa MyTeM aHKeTHUX YIMTHUKA U 70 TyOMHCKIX
MHTEPBjya KOje Cy Janayu IpeCTaBHULN IOUTUYKOTL, BEPCKOT U 06pa30BHOr CcucremMa
(Kuburi¢, Zotova, 2019; Zotova i dr., 2021).

BepoHnayka y GyHKIMju IOBe3NBama
¢ apyrumM 4oBeKoM u borom

BepoHayka je cpxx cBake penurnje. To je Mycuja KojoM ce HOBe TeHepalje YBoje
y Bepy, a/li U IyT KOHBep3uje. AyTop yiIOeHMKa 3a BepCKy HacTaBy Blafiuka Jruatuje
Mupnuh, Ha moueTKy mKoncke 2023/24. ropuHe, 0dpaTno ce MONTA3HULIMA BepOHayKe,
II03Ba0 pOAUTE/be M YYEHMKe Jla pasMucie fa mu he nsadpaTu mpaBocimaBHM KaTUXU3UC, ¥
KeJbY J1a UM ITIOMOTHE NIPM/IMKOM JIOHOIIIEha OBE BaXkKHe OIyKe: ,,JlaKiie, TpBY 1 OCHOBHU
IWJb KaTMXU3NCA jecTe Ja YIyTU Hally feny, dynyhe reHepaije oBor Hapopa, Ha ;pyror
YOBEKa Kao Ha IMYHOCT... [Ipyru safaTak BepoHayKe jecTe [la yIIyTH [ely Ha 3ajeJHNUITY
ca borom y Xpucry, jep ce jenyHo y 3ajeguuuu ca borom Moxe ocTBapuTI deCMpTHOCT
3a JoBeKa J CTBOPEHY Ipupoxy kKao dyayhe Backpceme 13 MpTBUX '

Bynyhu na je y Cpduju Bepcka HacTaBa oMoryheHa TpafyiyiOHa/THVM BEPCKIM 3a-
jemHMIIaMa Koje KpIITaBajy MaJly fielly, Bepcka HacTaBa y KO/ oMoryhaBa C1CTeMaTCKO

1% https://veronauka.sabornost.org/episkop-ignatije-obracanje-polaznicima-veronauke (mpucry-

mbeHo 3. 9. 2023).
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yIO3HaBambe pe/nruje Kojoj ce Beh npumnagpa mo pobemwy. Bepoyunres [Iparn Bemkosary
Kaxe: ,Of Kaj je Bepcka HacTaBa BpaheHa y Hallle IIKOJIe, MEHM Ha CAMOM II0YeTKY Huje
d1JI0 jacHO KaKo TO a je HeKO KPCTUO JieTe y IPBOj TOAMHI HeroBOr )IUBOTA, a MOCTIe
cemaMm ropiiHa Hehe fa ra yrmine Ha BepoHayky. OHfia caM yBIJIEO fia Ml BEPOYINTe/bU MO-
Pajy MHOTO Ja ce IOTPYTe ffa MOKaxy cBojy /bydaB“ (Veskovac i dr., 2023, str. 370). [Tporjec
odpahema ka Bory u Bepu je nspas 1oBeKoBe c10d0fie U UMHIL Ce 13 odpoHaMepHe modyre,
a He Kao pesynrar nprcuie u yuete (Kuburi¢, 202396).

BepoHnayka y GyHKIMju c1odofie MUIUbemba

Kako je myroropuiima arensaniyja JpymuTsa IIpepacia y jefHy BPCTY jefHOyM/ba 1
KaKo je IIKOJIa, pasByjajyhy HayqHM IIOITIeT Ha CBeT, IIOCTasa [pyra BPCTa pelnruje, He
To3BosbaBajyhy yHyTap 0dpasoBHOT CuCTeMa PeIUTHUjCKY TIOITIe], Ha CBeT, yBohemwe Bep-
cke HacTaBe oMoryhmro je cntodogunje popmupame cTaBoBa npema sepu. BepoHayka y
IIKOJIN JOIIPMHOCH HEroBamby C/I000/ie, f1a Ce 11 HayKa MPaBIIHO pasyMe, a He Kao JOrMa.
Brnapuka Vpunej bynosuh (2023) cmarpa ja Bepcka HacTaBa, He caMo Jia He yKIIa Hade-
JI0 CeKYMapHOCTH Ap>kaBe Beh, HANPOTHB, IpeACTaB/ba HEMOTPeIINBY 0Ka3aTe/b HIBOA
IeMOKPaTUYHOCTH JIpyIITaBa.

Opnnoc nsmeby pasmuunTuX penuruja u moriefia Ha CBET Takohe 3axTeBa IMPOCTOP
cnodojie y KojeM je omoryheH aujaor y jegHoM ApymTBy. BepoHayka, ako Huje UCK/bYYMBa,
M3a30B je AMjajiory y IIMpeM APYIITBEHOM KOHTEKCTY. TeMaTn3oBame Jpyrux BepCKIUX
3ajeHNIIA Ha BEPOHAYILY, laBabe IO3MTUBHE IV HeTaTMBHE KOHOTAIMje O PEeNIVjCKI
IpyroM, 3Ha4ajHO yrude Ha Mehycodue omxoce y spymrsy. Takobe je sHauajuo ocehame
nu4He cnodojie Y OCMUIIbaBay XKIMBOTA 1 CMPTH. Bepcka yuera ycrocTasrbajy BpeHOCHN
cicTeM, a OH ce Takobe careffaBa u ca acrekta yHuBep3sanuux Bpegaoctn (Kuburié, 2018).

BepoHnayka y GyHKIMj¥ pasBMjamka MOPATHOCTH

¥ mucrpakupamy ynore penuruje y npouecy nomupema y bocan n Xepuerosunu,
KOje je peaqn3oBaHo ca Ipeko 3.500 ucnuTaHnka u kpo3 70 [yOMHCKUX NHTEPBjya ¥
KOjuMa Cy y4eCTBOBA/IM BEPCKU JIMEePU, HACTABHUIY U TIOIUTHYAPY, U3IABOjUTIO CE He-
KO/MMKo aKTopa 0 MMTamy ynore Bepcke Hactase (Kuburi¢, Zotova, 2019; Zotova i dr.,
2021). [Turame Bepcke HacTaBse je AyidepeHIMpao UCIUTAHKe Ha OHe KOjU CMaTpajy fia
BepCKa yuera I03VBajy Ha J0Opo a He Ha 3710, jep Y CBeTUM KbJraMa CTOjU fia KO CIIach
jelaH KMBOT CIIACKO je 1110 YOBEYAaHCTBO (Kuburi¢, Zotova, 2019, str. 262). ViuaupexTHO,
IyTeM BEPCKUX IOYKa, TMIHOCT Ce MOAICTUYE Jia YCBOjU BPETHOCHY CHCTEM U TIOUITYje
CBOjy Tpaauuujy. MopamHOCT MMa cBOj pasBojHM Ty T. Beponayka Hyfiu IBa Iy Ta, /IeTasn-
CTUYKY J OHTOJIOMIKY, Ca ITapaJloKCaTHUM TeH3MjaMa 13Mehy XeTepOHOMHe 11 ay TOHOMHe
mopanrocty (Kuburié, 2016).

Y Perrydmuipu CpIickoj IpmInKoM MCTPaXKBamba mpoleca nomupewa y buX, mpa-
BOC/IABHM CBELITEHNK je TOBOPYO JIa M3 yITIa IPaBOCIaBHE TE€OIOIMje MOPATHOCT MIMa CBOj
Pa3BOjHM IIyT Off JIETa/NM3Ma JI0 IMIYHOCTH: ,,Jla ducTe o Ko /bydasy, MpBO MopaTe
npohu xkpo3 3akoH“ (Zotova i dr., 2021, str. 296). Crora ce 1 y BepoHayLy y IIpoLecy
U3Tpajbe MMYHOCTY MIAJUX I0Masy off 3aKoHa. IIpeTnmocTaska je fa ce y mociefiieM
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CTYIbY IIpolieca MOPATHOT caspeBarba Off XeTEPOHOMHE [JO0 Ay TOHOMHE MOPaTHOCTIA, OF
TIOIIITOBaMa IIPaBIIa KOja Jomase off ayTOPUTETA [0 YCBajarba MIPaBNU/Ia Ca pa3yMeBambeM
PpasBija IMIHOCT KOja Ce CHA/IA3M Y Pas/IMIUTUM KOHTEKCTUMA U Hifje PUTHHA.

[TpaBocnaBHU BepOYUUTE/b U IPABOCTABHU CBEIITEHUK CY Y TOM CMIUCITY TOBOPUIN
Jia je /b BepOHAYKe Ja IIOMOTHE Ja Ce CONCTBEHA TMYHOCT OCTBApy Kpo3 /bydas, fia ce
Off yuera 3aKOHa ;OpacTe [0 /bydaBu mpeMa apyrumMa. CIMIHO je BepOyduTe/b NCTaMCKe
BepcKe HacTaBe TOBOPYO Jia je 3a/jaTaK BepOHayKe /la MOPATHO OfiTaja JbyJie 1 fla TOKYIIa
MIIafyMa jga ycany norpedy 3a dpurom o dmoxmwuma. Ilntame ga 1m y ocTBapuBamy 0OBOT
IM7ba ITPBO MY IIpaBIIa IV OHOC TIOBEperha, yTU4e Ha To KakaB he OUTH HAaCTaBHU I/IaH
U TIporpam, u camu ydeHunu. Teopujcki ¢/10j BepCKUX yuerba jecTe ujeasaaH i MOCTaB/ba
3aXTeB CBaKOJJHEBHOT pajia Ha BracTutoj Mopannoctu (Kuburié, Zotova, 2019).

BepoHnayka kao cumdon Bpahama Tpagumujn

ITocnme naga KOMYHM3Ma U 3all0YMIbalba NEMOKPATU3alyje JPYIITBa, 3BaHNIHI
IIOBpaTaK BepOHayKe y CPIICKM 0Opa3oBHU CUCTEM Tpedaslo je fa cuMOonn3yje OTKIOH
Ol KOMYHMCTNYKE BlIaflaBMHE 11 HAaCTaBaK paHI/[je CI/IM(i)OHI/Ije I/I3Meby Ap>XXaBe n I_IpKBe.
IToTVcHY TV MAGHTUTETH HATTIO Cy KPEHY/IH y PYIITBEHO NOUIoHNpabe. TpaanionaaHe
BpegHOCTI adUpMICcalie Cy ce Kpo3 pe/InrujcKa yderma. Tako je Bepcka HacTaBa usduia y
IPBMU IUIaH, BOMe Ce UAEHTUTET HACTOjao popMupary 1 OOHOBUTI, TPEMOCTUTHU UCTOPH]-
cKu jas y pemurujckoM koHTuHyntery (Joksimovic i dr., 2003; Kuburi¢ i Zukovi¢, 2010).

Hamne pymtso je o Tpaiuiyjy naTpujapxanHo, BE3aHO je 3a CBOje BepCKe 3ajeJHIULIE 1
oppehenn HalOHaTHY VIEHTUTE T Be3yjy ce 3a ofpeheny Bepcky crpykrypy. Otmop npema
BEPCKOj HACTaBM y TOM KOHTEKCTY 8110 je M3a3BaH CTPaXOM Of] jauarba MaTpujapXaaTHOCTH
y apyuTBy u Bpahama Ha npeBasubeHe cucTeMe MULIUbeba I felIoBama. V3 carnenaBarma
CTama BepOHayKe JaHAC youaBa Ce lbeHa OpyjeHTalnuja Ka GopMN U IPUIAfAY, a U3/Ia3
KOj! BOAY Capaimiy Iponsnasu u3s weHe cymrute (Kuburié, 2023a, 2023b).

Beponayka y QyHKIUjU peTUrujcKe XOMOTeHM3aIuje

DyHKIMje penruje oCcTBapyjy ce Ha TeMe/by BpelHOCTI. BpeHoCTH Koje cy mpe-
nosHate y Beh HaBeleHUM (YHKIIMjaMa jecy: BpeTHOCT /byOaBy y OTHOCY IIpeMa IpyroMe
U ipyradnjeM, BpeHOCT c1odofie Koja ce MCKasyje y MOPaTHOCTH ¥ BPeTHOCTH BIACTHTE
TpafiuIyje Koja ce MCKasyje y IOTOBamy Ipefjaka, ITO Ce NMPENo3Haje i y BIaCTUTOM
upenturery. Kondecnonanna Bepcka HacTaBa JOIPUHOCK MHTETPALV)I HA TEMe/bY UCTHX
BPETHOCTH. Y UCTO BpeMe, 3aje[HIIKM MMeHUTeTb O d1yte yHUBEp3aHe /byCKe BPEJHO-
CTH KoOje Mpou3/iase U3 BePCKIX yUera, Te OY yIOo3HaBame [PYTUX PeIUIuja JOIPUHENO
dorpeM pasymeBamy cede (Kuburié, 2018).

Bynyhu ma cy caBpemeHa [jpyIuTBa BepCcKi XeTeporeHa, ysoheme KoHpecroHanHe
BepCKe HacTaBe y ApKaBHe LIKOJIe IIOipasyMeBaIo je pasiBajambe fele y Ofe/bembyMa 1o
BEPCKOj mpunagHocTy. IIoBe3saHoCT BEpCKOT 1 HAIlMOHAIHOT MIEHTUTETA PAC/IOjUIA je
ApymITBO ¥ ToBehaa pasmuke. Pasnuke 1Mo BepcKoj ¥ HAIMOHATHOj IIPUITAJHOCTH CY
CTOXXepM MICHTUTETA, T ce GOopMMpa IMYHN U HAIMOHATHO-BEPCKY MAEHTHUTET, Ca Bpa-
hameM TpaAMIOHATHUX CTUIOBA XMBOTA KOjU TIOfipasyMeBajy Bepcke odpefe, Koji Cy ce
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Sty M3TydWIM Off yKMfIatha BepoHayKe y OuBIIOj JyrocimaBuju. Bepcka HacTaBa je duma y
GYHKIUjM BepcKe 1 HAIMOHAIHE XOMOT€HI3al1lje CTAHOBHUIIITBA, LITO je Y UCTO BpeMe
TOIIPUHENIO I IPYHITBEHOM PacyojaBamby KOje je IOYeI0 y YIMOHNUIN, CBE O I03HATOT
denomena ,,iBe mKkore mop nctum Kposom (Kuburié, Zotova, 2019; Kuburié, 2023b).

PACIIPABE O KOHO®ECMOHA/THOM MOJETY
BEPCKE HACTABE Y HIKOJICKOM CMICTEMY

MHore TpaH3MIMjCKe, TOCTKOMYHICTIYKE 3eM/be y EBponn, Hakon mafja bepmackor
3upma 1989. rogmHe, onpepene cy ce 3a KOH(eCHOHaTHY IIPUCTYI PeIUIMjCKOM 0dpa-
30Bakby y jABHMM ILIKOJIaMa, O3Ha4aBajyhu Tako cuMOoMM4YaH OBPAaTaK TPAAULIMjCKUM
BpeHOCTMMA HeKe off XxpuinhaHcKux feHoMmHanuja. b Bepcke HacTaBe jecTe Ja ce
PpasBuja fleuctiiu4Ky TIOTTIeT, Ha CBET, /ja ce TIpehe ImyT off 3Hama ITpeKo BepoBarba [0 aKIjje
Koja je IIpMIMEPEHA y3pacTy y4Y€HNMKaA 1 IbeTOBVM VMHANBIAYATHUM KapaKTepUCTKaMa
(Kuburi¢, Dacié, 2004).

Jaxo je yBoberbe Bepcke HacTaBe y IIKONCKY cucTeM Perrydmyke Cpduje npecTapbano
OI/TylIaBabe ip>KaBe O COIICTBEHN YCTaB KOjy OfiBaja LiPKBY U APXKaBY, OFHOCHO IIKOJICKI
CHCTeM Off LIpKBe,'! TOKa3asio ce a OpraHn3oBatbe U GprHaHCHpabe BEPCKOT BaCIUTaba
y Ap>KaBHMM ILIIKO/IaMa Huje Y HeCK/Iafy ca IPONarnpaHuM Ha4elloM OffBOjeHOCTH LipKBe
U Ip>KaBe, HUTY 3aKOHCKOM perynaTnBoM Hajseher dpoja MofiepHMX eBPOIICKHX ApiKaBa.
Behwra BIX MMa HEKy BPCTY PeMTHjCKOT 0dpa3oBama y IIKOTaMa, Oumo 00aBe3HOT Mn
¢axynratusHOr (Maksimovié, 1998). Kako HaBopu ABpamosuh (2005), oHO MOXe, IIpeMa
cagpcajy, dutu xordecrnonanno (benrnja, Hemauka, JlykcemOypr, Aycrpuja, lllnanuja,
Byrapcka, Pymynuja, Mranuja, XpBarcka, Vpcka, Penrydnuka Cpricka), MynTukoHdpecno-
HanHo (ITopTyrarm, Benmuxa bpnranuja, @uncka, Hopsemka) nmm mak HekoH(ecnoHaTHO
(ITancka, Yeuxa, IlIesicka, Pycuja, Ecronuja), a mpema odasesnociiiu: odasesno (Hopsemika,
Bemuka bpurannja, [puka, llIBencka, Guncka, VMpcka, Manra), n3dopro odaBe3Ho — usmebhy
BepCKe HacTaBe U a/lTepHaTUBHOT Ipenmera (JIykcemOypr, Ilobcka, Hemauka, llnannja,
Benruja, JIntBanuja, Pegepannja buX, Cpduja) wim nsdopro Heodasesno (PymyHuja,
Yermka, Mabapcka, Vtammja, CnoBauka, Xomanaiuja), y3 ocTojarbe Majior Opoja eBpOIICKIX
3eMa’ba y KOjMa HUje OpraHM30BaHa BepcKa HacTaBa (AndaHuja, nenosy Opaniycke,
CroBennja, MakenoHuja).

Yumwennua, MehyTum, ga Behuna 3eMaspa y TpaH3ULIWjU JOKMB/bABaA ,I0PACT
ITypaJINTETa Yy BEpOBablIMa, BpPEAHOCTMIMA U CTIJIOBMMA JXMBOTA (HII/IpeH)e HOBUX peé-
JINTHjCKMX TTOKPETA U APYKIMjUX OO/IMKA U HOXKMB/baBama cBertor)” (Marinovi¢ Bobinac,
2007, str. 409), odaBesyje Ha HaKHa/{Ha IPOMMII/baba O TOME Jja /I Cy U KaKBe IOIUTIKE
penmrujcKor odpasoBama IIpMMepeHe BpeMeHY Y KojeM KMBUMO. Y3HeMmpasajyha cy ymo-
30perba MCTPaXKIBaYa O ,PEUTMCKOj HEIMCMEHOCTI  HOBUX I'eHepaliyja, Te TeHepaTHOM
IOpacTy CTEPeOTuIa, Ipefpacy/ia 1 MHTOAEPAHIIVjE Y CABPEMEHUM MYITUKYATYPHUM U
MYITUBEPCKNM OPYHITBMMA, HE3ABMCHO O TOra HOCTOjI/I Ny 1bUMa KaTeXNCTUIKa MiIn
HEKAaTeXMCTUYKa Pe/INTUjCKa HacTaBa.

""" YcraB Penydnuxe Cpduje, unan 41: ,,Bepcke 3ajemHulie cy ofBojeHe off p>KaBe U cI0d0OIHe Cy

y BpILIEHhY BEPCKUX ITOC/IOBA ¥ BEPCKUX odpena‘
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»KoH(ecroHaTHOM pennriujckoM 0dpasoBamy je Ii/b IPOMULIATH 00Be3y Impe-
Mma oppehenoj penurnju. Y Behunn paspujeHnx eypoIckux 3eMasba y jaBHUM LIKOTaMa
(xap je y muTamy KOH(MECHOHATHO PEIUTHjcKOo 00pa3oBame) JaHac IOCTOj|U CBUjeCT O
pasmuu n3meby pemmrujckor odpasoBara Kao [yjeia 0dpasoBarka y jaBHUM LIKOJIaMa
¥ pelINTHjcKe IOAyKe YHyTap IpKse. Y CKIajy ¢ ToM cBujemthy 11 nmbesy KoHbecno-
HaJIHOT IIPYICTYTIA PE/IUTUjCKOM 08pasoBarby Cy ce Y MHOIMM 3eM/baMa IPOMIjeHIU/IN: OFf
KaTeXeTCKOr (pacT y Bjepn), popMaTUBHOL, IaCTOPAIHOT ¥ €BaHTe/IN3aALIMjCKOTa IiM/ba
I7IaBHUM LM/beM II0CTajy 00Pa3OBHU U MHTEPKYITYpa/lIHN LMbeBY, rpabaHcKy Ofroj u
oziroj 3a Mup u Tonepanuujy.“ (Marinovi¢ Bobinac, 2007, str. 410)

OnpaBpaHa je 3aIUTaHOCT NOjeMHUX UCTPAKMBaYa MOXKe T aKTYeTHY MOJe
BepCKe HaCTaBe Y CPIICKMM IIIKO/IaMa Jia TIPY KM OIIITe0dpasoBHA Ca3Hamba O PENIUIUjCKOM
(heHOMeHY, OTHOCHO MO>Ke /1), KOH(eCHOHATHO KOHIUIIMPaH, ja OCTBapy IIpe IPOKIa-
MOBaHe I[M/beBe: Pa3Boj I MOMITOBaKbe OCHOBHUX /bYNCKIX BPEJHOCTY 3aCHOBAaHUX Ha
PeMIMjCKUM IPUMHLVIINMA, OPMjEeHTALMja IPEMA KYITYPHOM Y PEIUTHjCKOM IUTy Pa/IU3MY,
jagame fyxoBHe cnodope u c. (Daci¢, 2002; Jovanovi¢, 2020).

Bojan Anekcos cmarpa ma du Bepcka HactaBa y Cpduju tpedaio ma ce yriaena Ha
MCKYCTBa JeHOMUHALIMjCKe HAaCTaBe y APYTUM 3eM/baMa, Y KOjiIMa OHA [IO)KMB/baBa 3Ha-
JajHe MoAuduKalyje 1 Ipuaarohasarma yclIoBuMa XIBOTA y caBpeMeHOM cBeTy. Hajmpe y
HoITIely OfdalVBaba YCKOKOH(ECHOHATHOT 1 IIPKBEHOL[CHTPUYHOT HaulHa PasMUIIbakba
Y KOPJCT KOHIIENITA KOjH je ,,IITKOJICKO-IIeJarOIIKI M IPYIITBEHO IIPUIATO[/bUB I AVI/JaK-
ik pyakunonanan (Aleksov, 2004, str. 57). 3ampaBo, HOCTEABNX ABAfieCETAK TOANHA
[JIaBHU [IW/b MHOTYX KOH(ECHOHATHNX IIPUCTYIIA PETUTIjCKOM 00pasoBamy IIOMepeH je
ca IPOU3BOJbE PeNUTIo3He mocBeheHocTn offpeheHoj Bepu Ka ocrnocodbaBarmy yUeHNKa
Jia ce HOCe Ca Pas/IMYUTUM Pe/IUIUjCKUM TpafulyjaMa, eTUIKIM CYKOOUMa, er31CTeHLIU -
jaTHUM cUTyalujaMa Kpuse 1 perrujckor mwiypamurera (Kodelja, Bassler, 2004). Bepcka
HacTaBa y jaBHMM IIKO/IaMa HMje BUIIE jeHAKO IIPKBEHA KaTexesa.

»1locToju morpeda fa ce HAKOH JeceT rofyHa 13Bohema HacTase rpahaHcKor Ba-
CIIMTakba U BEPOHAYKe U3BPLIM TEME/bHMjA aHA/IM3a HACTABHMX IJIAHOBA Y [IPOrpaMa,
ylIOeHNKa U APYTOT HaCTABHOT MaTepyjaia, KOMIETeHTHOCTY HaCTaBHMKA 1 edpekara
HacTaBe OBMX IpefMeTa... HacTaBHM cafpkaju u HauuH nsBobemwa HacTaBe u3 rpahan-
CKOT BacIlMTamba M BEPOHAyKe MOPajy Ce CTA/IHO MPEUCIIUTUBATY 1 MHOBUPATU HOBUM
cafip)KajuMa, HAPOYMTO OHUM KOjit ahUPMMUILY YHUBEP3a/IHE JbYACKE BPEIHOCTU U KOjU
Cy KOPEeCIOIeHTHY Ca LMBIIM3ALMjCKUM JocTurHyh1Ma... Y HacTaBy BepoHayKe, IpeMa
KOjOj ce 3arma)ka HEKPUTUIHOCT, de3 00311pa Ha TO 0 KO0joj je BEPOUCIIOBECTH ped, Tpeda
JIaTV IIPEHOCT HACTABHUM CafipyKajuMa ¥ MeTofiaMa nsBoherma Hactase Koju he gonpu-
HETU Pa3BOjy PENUTMjCKe KYITYpe, ONHOCHO CTULIAIby 3Hakha O PENUTUjU U U3 PENUTHje,
a He IIPaKTHMKOBakby PEUTHjCKIX 0dpe/a y KO/, HITO je ¥ CYIITHHYU 0CA0 BEPCKUX
ycranosa. (Bazi¢, Sejfovi¢, 2010, str. 355-356)

IInpeBy Bepcke HacTaBe Tpeda fja yK/bydyjy M HOTpedy yIIo3HaBama felie C APYriuM
pennrujaMa, Heropame BepCKe TONepaHIlMje U IOUITOBalhe CBUX JbYAM, de3 0d3mpa Ha
wuxoB Bepcku npeHturet (Kuburi¢, Zukovi¢, 2010).

Oépasosatve o penuiujama wipeda ga Aociioju y jasHUM uiKonama. A KakBy pemrij-
CKy mcMeHoCT Tpeda fia passuja Meby merjom? Kao kpurepnjym 3a KBamMTeTHY PeTUTHjCKY

414



Couyuonowxu ipeineg, vol. LVIII (2024), no. 2, ctp. 402-434

HacraBy, EBpolicka yHuja nonynmia je dyayhum uianniama gecer ,Tonefo  NpMHIMIA
»3aMUIIbeHNX a dyny Bogehu mpummkoM f13ajHparma IporpamMa peurijcKe HacTaBe Kao
odpasoBama 0 penrijama pajyje Hero Kao 00pasoBabe O JOKTPUHAMA TIOjeANHIX PeTurija‘
(Mrsevi¢, 2009, str. 261). Y m1Ma ce Ipenopydyje fa ce: peJIMIUjcKo MoflydaBambe OfByja y
armocdepn MebhycodHOr pasymeBarba, Kao 1 yBaXKaBarba 11 MOIITOBAaba OCHOBHIX rpabhaH-
CKIX ¥ BEPCKIUX IIPaBa 1 CI000/a; IIPOTrpaMu PeINTHjCKe HacTaBe peOPMIUILLY Ca [1jbeM
ode3dehrBama IpMHLIMIIA OIMEPEHOCTI M HEIIPUCTPACHOCTI; 08e3deyt KOHTMHYMpaHa
MeTOAM4Ka 00yKa BepOy4nTe/ba, KaKo y MOITIEAY CTULIAbA I IPOLINPUBAhA PeIeBAHTHIX
HACTAaBHMYKIIX 3Haba O PEeUTHjaMa i BEPOBABIIMA, TAKO U Ha IJTAHY IIOCE0Baba HEOIl-
XOJHUX IeIaTOLIKVX BELITHHA 32 YCIIELIHY MHTEPAKTIBHY KOMYHUKAL]Y ca YYeHUI[IMA
y TIPOLIeCY YCBajarba PasINIUTUX PEITUTMjCKIX 3HaKa; pehOPMUIIY HACTABHM IIAHOBI,
IpOTrpaMIt ¥ MaTepUjaIu y MPaBILY YK/bY4UBatha PASHOBPCHUX IIEJUIITA O PEIUTTCKOj
PasIMYNTOCTH, KOja MCK/bY4Yjy HacTajarbe M Pa3Byjarbe HETaTUBHIX PEIUTUjCKUX CTepe-
OTHIIA U IIPeAPACyAa; YK/bYUYjy KOMEHTApM U CABETHU 3aMHTEPECOBAHUX CTPaHA TOKOM
IpUIIpeMarba I peannsalije HaCTaBHMX IVIAHOBA U IPOTpaMa I CIMIHO.

YMECTO 3AK/bYYKA

Bepcka HacTaBa MMaJia je CBOje 3aTOBOPHUKE 1 CBOje IPOTUBHIKE, 1 CBe pedpopme
odpasosHor cuctema y Cpduju nmocne 2000. rogyHe daBue Cy ce CTaTyCOM peuruje.
Bpahame TpagumyoHaIHNM BpefHOCTIMA Y SPYIITBY MMAJIO je 3a IOCTIeAIIly HOKpeTambe
nuTama Kakse he edexTe MMaTy BepoHayka KaKo Ha YYEHMKe TaKO U Ha KBaJIUTET APY-
mTBeHNX ofHoca. Hajpeha ouexnBama ofgHOCMIIa cy ce Ha moppydje MopanHoctu (Kacarié,
2016). TemerpHO cy pasmarpanu u npasuy yHanpehusamwa npeosnahyjyher monena koH-
(decnoHaIHe HacTaBe y Ap>KaBHMM IIKO/IAMa Y IIOCTCOLVIjQ/IUCTIYKIM 3eM/baMa y IPaBIly
¢dbopMrpama BepCcKOr UIeHTUTETa Ko JIe/la CBEyKYIIHOT I'paaHCKOT U/JeHTUTeTa MIaJIUX
rerepanyja (Avramovi¢, 2016).

Kao nopctuiaj yranpebemy mpeaMeTa eepcka HAciliasd, anmy ¥ TeIOKYITHOT Pesyi-
rujckor odpasosama y Cpduju, ayTopu Impeiaxxy yBoheme jeHOrofUIIber HaTKOHPe-
CMOHAJTHOT IIpefIMeTa penuiujcka Kyaypa / penuiujcke citiyguje y TpOTOIUILIEbE CTPY4HE
IIKOJIe, YeTBOPOTOAUINIbE CPeibe LIIKOJIe I Y TMMHa3Mje, He Kao 3aMeHY 3a BEpOHAYKY,
Beh kao gomyny nocrojehoj Beponayun.
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A SHORT HISTORY OF RELIGIOUS
EDUCATION IN SERBIA

The 1882 Law on Primary Schools in free Serba first introduced compulsory elemen-
tary education. Catechism was taught as one of the main subjects (Jovi¢, 2012). Religious
education was taught under the name of Religious Catechism or Christian Science during the
Kingdom of Serbs, Croats and Slovenes (1918), subsequently in the Kingdom of Yugoslavia
(1929) (Datié, 2005).

After the adoption of the Law on Public Schools in 1929, the Law on Religious Education
in public, civic, secondary and teacher education schools in the Kingdom of Yugoslavia
in 1933 and the Rules on the performance of religious duties by public school students in
1935, religious education was within the competence of the Ministry of Education, which
organized the teaching process and appointed teachers both in primary and secondary
schools (Novakovi¢, 2006, 2012). Attention was dedicated to teaching content based on
confessional dogmatics, but also on the laws enacted about all recognized religions.

“Through the legislative regulations, all requests of the recognized religions have
been adopted, so that Religious Catechism has become a compulsory and completely equal
subject in all state-owned and private schools, with the established right of relevant school
bodies to propose the curriculum and program for that subject, to approve textbooks to
be used in the teaching process and to perform mandatory inspection of the manner in
which this complex and responsible task is performed in schools” (Novakovi¢, 2006, p. 67)

After the adoption of the Law on Public Schools in 1951, confessional religious teaching
was formally prohibited in state-owned schools of the newly-formed state (Radi¢, 2002,
pp- 189-194), and it continued its life only in churches, with huge pressures of communist
authorities which considered it the main obstacle in the realization of the project of militant
atheism and the formation of a scientific worldview.

At the end of the 1980s and the beginning of the 1990s, along with the trend of re-tra-
ditionalization and de-secularization, the Serbian Orthodox Church and other religious
communities began gradually returning from the area of privacy to the public scene in
post-socialist Serbia. The possibility of re-introducing religious content in the educational
system was reconsidered. The proposal of the Bishop’s Council of the Serbian Orthodox
Church for returning Religious Catechism to state-owned schools was submitted at the end
0f 2000 and it incited a dynamic pro et contra debate of secular institutions and school au-
thorities about conceiving the legal regulation, program determination, textbooks, teaching
practice and operationalization of goals, content and style of communication in religion/
religious culture in schools (Joksimovi¢ et al., 2002; Kuburi¢, 2002).

On the one hand, church authorities justified the introduction of conventional reli-
gious teaching in state-owned schools by returning to universal moral and religious values
and thus compensating for the neglected general religious culture and broken ties with the
“religion of our ancestors”. On the other hand, the professional and scientific public called
for introducing religious culture as a compulsory, supra-confessional subject which would
use its content direction to familiarize young people with the knowledge about numerous
religions and confessions. In their opinion, confessional education should not have been
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excluded from confessional communities because: 1. With their closeness and togetherness,
they did their best to encourage the promotion of religion and religiosity, 2. Within them,
there was no tension between the believing, indifferent and non-believing ones, and 3. There
was no suspicion of members of one confession towards members of other confessions or
to non-believers (Pordevié, 2004; Dordevi¢, Todorovic, 2000; Todorovic, 1996).

The debate in Serbia - teaching about religion or religious education — was interrupted
by the Government and its Prime Minister Zoran Pindi¢, PhD, and their abrupt introduction
of confessional religious education in the public educational system. Embracing the cultural
capital of Orthodox Christianity was supposed to ensure support of the leadership of the
Serbian Orthodox Church to the newly-formed political structure after the fall of Slobodan
Milosevic’s regime, as well as to mark the symbolic connection with the system in force
before communism (democratic and pro-European orientation was acknowledged by the
introduction of Civic Education as an alternative subject) (Gredelj, 2001-2002; Bacevic,
2005; Kuburi¢ and Vukomanovié, 2005; Malesevié, 2005).

The re-introduction of Religious Catechism in primary and secondary schools was
regulated by the Regulation of the Government of the Republic of Serbia on the organ-
ization and implementation of religious teaching and teaching of alternative subjects in
primary and secondary schools of 27 July 2001. More precisely, the right was ensured to
confessional religious education in primary and secondary schools for traditional churches
and religious communities: the Serbian Orthodox Church, the Islamic community, the
Roman Catholic Church, the Slovak Evangelical Church (of the Augsburg Confession), the
Jewish community, the Reformed Christian Church and the Evangelical Christian Church.

Half a century after the abolition of Religious Catechism, it was returned to the
educational system. Patriarch Pavle held the first public class on 2™ November 2001 in
Belgrade’s Primary School “King Peter the First” Prime Minister Zoran Dindi¢ was also
present and said that no one was forced to make children attend this subject, but that no
one should be forced to give up that possibility either.*

“This choice made it clear that Religious Catechism was introduced in our educa-
tional system as a strictly confessionally determined subject, and not as a general educa-
tional subject. It is clear that its goal in such conceived and legally regulated organization
may be only to create believers and to cherish religion, and not to implement educational
content about religion based on the principle of science as one of the main teaching
principles” (Daci¢, 2003, p. 17)

In the school year 2001/02, religious education was an optional subject and in 2002/03
it became an elective subject: students can choose between the subjects of Religious Education
and Civic Education (it is compulsory to attend the chosen subject).

According to the report of Zlatko Mati¢,® Professor at the Faculty of Theology in
Belgrade, at the conference at Srebrno jezero on 9" September 2023, Religious education
in Serbia is taught by 2,100 teachers, out of whom 1,650 are Orthodox Christians, 130

* https://www.youtube.com/watch?v=GpTwseqZpHo&t=253s (Accessed on 12 September 2023).
> https://www.youtube.com/watch?v=GpTwseqZpHo&t=253s. Zlatko Mati¢, RELIGIOUS EDUCATION
- ORTHODOX CATECHIZATIOION IN THE REPUBIC OF SERBIA BASED ON STATISTICAL
INDICATORS AND ANALYTICAL CONCLUSIONS: THE EXAMPLE OF THE EPARCH OF
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Roman Catholics, 250 of Islam confession, and 30 Protestants. The number of children
attending Religious Education ranges between 450,000 and 500,000. According to the data
of Serbia’s Ministry of Education, as stated by journalist Marija Jankovi¢ (2022) in the text
“The Balkans and Religious Catechism: What are children learning and does religion belong
in schools”, in Serbia, “Religious Catechism was attended by 448,925 students, while Civic
Education was attended by 300,274".

TESTBOOKS FOR RELIGIOUS EDUCATION
AND THE STATUS OF CATECHISTS

In October 2001, the Church Book: Orthodox Catechesis for the 1* grade of primary
school was published with the approval of the Ministry of Education and Sport of the
Republic of Serbia and the Holy Synod of the Serbian Orthodox Church. At the beginning
of the school year 2002/03, Orthodox Catechesis for the I* and 2" grades of secondary school
was published, and soon afterwards it was followed by Orthodox Catechesis: handbook for
primary and secondary school teachers.”

Bishop Ignatije Midi¢ is the author of all Religious Education textbooks (Midi¢, 2001;
2002; 2003a; 2003b; 2006; 2008; 2011a; 2011b; 2012a; 2012b), which introduce Orthodox
Christianity in the educational system of the Republic of Serbia. These textbooks are no
longer in official use, but all of them are available in the electronic form on the website of
the Eparchy of Branicevo.®

As for the new textbooks for Orthodox Catechesis, according to Irinej Bulovi¢, the
Bishop of Backa, “We are in a situation where Orthodox Christian students in Serbia are
deprived of the possibility to use textbooks in Religious Education classes which were
prepared by the Church in compliance with its legal obligation, those very textbooks of
Orthodox Catechism which have been used for years by their peers, Orthodox Christian
children in the Republic of Croatia” (Bulovi¢, 2023).

Zorica Kuburi¢ (Kuburi¢, 2016) believes that the Religious Education textbooks in
Serbia to date have represented an ontologically founded Orthodox Catechesis, which implies
primary development of good interpersonal relations based on accepting personality and
love, and not on legal rules regulating those relations (Kuburi¢, 2016). In the exploration
of the effect of religion on believers’ mental health, it the ontological orientation in the-
ology has proved to be much more present than the legalist orientation, with a long-term
positive effect on personality, which gives priority to Ignatije Midi¢s textbooks over other
textbooks used in the (Kuburi¢, 2021).

BRANICEVO OF THE SERBIAN ORTHODOX CHURCH. Annual International Conference,
Religious Education and Religiosity of Young People, SREBRNO JEZERO, 8-9" SEPTEMBER 2023.
¢ https://www.bbc.com/serbian/lat/balkan-62463751 (the news posted on 2™ November 2022,
accessed on 19" September 2023).

7 The author of the Religious Education textbooks was Ignatije Midi¢, bishop of the Eparchy of
Pozarevac and Branicevo.

8 https://veronauka.sabornost.org/udzbenici-pravoslavnog-katihizisa (Accessed on 4th August 2023).
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Igor Ivkovi¢ (Ivkovi¢, 2018) gives a short overview of the Religious Education textbooks
used in grammar schools and secondary schools in Serbia since the liberation from Turkish
rule to date. In this overview, he lists the authors, titles and design of the textbooks, whereas
the cover photo was borrowed from the Digital Library of Matica srpska. At the end of the
text, he gives an important comment on Ignatije Midi¢’s textbooks: “His Orthodox Catechesis
books - Religious Education books — did not have a scholastic concept of the pre-war
catechesis books or the tendency of rational-gnostic separation from the liturgical-ascetic
ethos of the Church. They provided a more comprehensive approach to life, a holistic view
of the world, modern civilization and man’s problems in it. Therefore, they largely removed
the obstacle of active inclusion of Religious Education in the liturgical-sacramental life of
God’s Church, and thus in eternal life” (Ivkovi¢, 2018, p. 168).

Rastko Jovi¢ thinks that Ignatije Midi¢s textbooks are based on his dogmatics which is
again completely founded on John Zizioulas. Insistence on liturgy also derives from that fact
that the first Christians clearly had no Bible in the beginning, but the liturgical community
created it, which means that liturgy preceded the bible. Many people believe that the theology
of John Zizioulas is something most modern in the possession of Orthodox Christians, and
that is also praiseworthy concerning the textbooks (Kuburi¢, 2016; 2018; 2023a).

Zorica Kuburi¢ (Kuburi¢, 2018) has performed the content analysis of the books used
in Orthodox Catechesis in Serbia, within the comparative study monitoring education
in post-conflict transition. Ignatije Midi¢’s textbooks deal with man’s relationship with
God, man0s relationship with other men, as well as with the nature. The key concept is
unconditional love that relies not on reality, but on the expected future time that will bring
change. The relationship with others as persons relies on the potentials of what it may be
like. Freedom is the essence of a person’s existence, from which all other aspects derive of
the religious life proceeding in the community, while it derives from understanding God,
who is represented as the Holy Trinity of God the Father, the Son and the Holy Spirit,
where the hierarchy of relationships is not linear and individual, but is represented as an
inseparable community which results completely from God the Father, who is the Only
one (Kuburi¢, 2018).

The 2013 research entrusted by the Ministry of Education, Science and Technological
Innovation of the Republic of Serbia to the Institute for Education Quality and Evaluation
shows the opinion of religious education teachers in which they showed the degree of sat-
isfaction with the curricula and programs, as well as textbooks and their own competence.
The sample consisted of 192 teachers of Orthodox Catechesis from Belgrade, Krusevac,
Sabac, Nis, Leskovac and Cacak. The results point to the necessity of adjusting the content
to students’ age, particularly in primary school, while the good side of religious education
is in its educational effect on students, on it developing a comprehensive view of the world,
encouraging the person’s development and creates the foundations for responsible and en-
gaged life in society. The content was prioritized by 9% of the respondents, the method of
work by 3% (Orthodox catechesis as a compulsory elective subject in primary and secondary
school: Programme evaluation and teacher competence, 2013).

Irinej Bulovi¢, the Bishop of Backa points to the inequality of religious education
teachers in primary and secondary schools as a still unresolved matter and says: “Today,
two decades later, instead of joining efforts to stop discrimination of religious education
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and to resolve the work/legal status of religious education teachers, the question that has
remained open ever since the re-introduction of religious education in our schools, we are
in a position to fight again for fundamental right of parents and students to choose religious
education” (Bulovi¢, 2023, pp. 20-21).

On the occasion of introducing a new subject Values and Virtues, Irinej Bulovi¢ as the
first and second (“re-appointed”) President of the Government Committee of the Republic of
Serbia in charge of religious education in schools, the body in charge of teaching curricula,
textbooks and teaching aids, as well as of all other matters regarding religious education,
finishes his public address by the following words: “In the end, two more bitter questions
for the Government of Serbia. Who did they ask whether, apart from existing religious
education and the alternative subject, it is necessary to introduce the ‘non-European’ sub-
ject Values and Virtues (values and particularly virtues as concepts do not exist in the EU
agenda) and, in particular, who did they ask for an approval - of their decision that this
subject may be taught by teachers with different vocations, and that only theologists are
forbidden to teach it? O tempora, o mores!” (Bulovi¢, 2023, p. 21).

ACHIEVEMENTS AND EFFECTS OF TEACHING
RELIGIOUS EDUCATION IN SERBIAN SCHOOLS

At the very beginning of the implementation of religious education as a school subject,
there was plenty of confusion. The educational documents enacted regarding religious
education were largely the lists of intentions, wishes, declarations and programs with no
mechanisms and resources that would guarantee their implementation (Aleksov, 2004). The
religious education content was not sufficiently adjusted to children’s age (Zukovi¢, 2006;
Zukovi¢, Klemenovi¢, 2012, p. 43). There is no difference between grammar school textbooks
and those for three-year vocational schools, and catechesis textbooks are not related to the
content of other subjects studied in schools (Aleksov, 2003, p. 112). The instructions for
catechists provided by religious communities were not adjusted to the school curriculum.
It was also observed that catechists were unprepared for mastering the prescribed curric-
ulum, unfamiliarized with the method of lesson preparation or processing of the teaching
material, and unable to deal with the choice of teaching methods, procedures and media,
while there was a lack of many teaching instruments and aids. The competence of the
teaching staff was brought into question as to conducting religious education lessons. The
absence or insufficient pedagogical-didactic-methodical preparation of the teaching staff
were also observed (Kuburi¢ & Zotovi¢, 2010, pp. 134-135; Kuburi¢, 2003, p. 123) because
catechists were not included in the accredited catalogues for teachers’ professional training.

The Ministry of Education is in charge of permanent education and training of
lecturers and/or organizing professional seminars for catechists based on the didactics of
school religious education which includes lesson preparation, the analysis of the starting
situation, the establishment of teaching goals, the selection of content, teaching methods
and instruments, as well as evaluation and valuation. Certain efforts have been made in
overcoming the initial difficulties. Upon the invitation of the former Minister of Religions
of the Republic of Serbia, authors Zorica Kuburi¢ and Snezana Daci¢ wrote a book entitled

421



Dragan M. Todorovi¢, Dragoljub B. Pordevi¢, Zorica S. Kuburié, Religious catechism in serbian...

Methodology of teaching religious studies (Kuburi¢, Daci¢, 2004), which was intended for
all religious communities.

Since 2012, Zorica Kuburi¢, Snezana Daci¢ and Ana Kuburi¢ have provided an accred-
ited seminar for catechists, Methodology of teaching religious studies, through the Institute
for Education Quality and Evaluation (Catalog, 2012-2014, p. 244).° The seminar content
included familiarizing catechists with the legal regulations about education, planning the
teaching work from the global to the operational curriculum, encouraging teachers to
prepare written lesson outlines and to have a lesson simulation etc.

Citizens’ attitudes towards religious
education - empirical research

Although this is an important novelty in the Serbian reformed upbringing-educa-
tional system, there were no comprehensive evaluations of goals and effects in the public
education system on the national sample, or the expectations of the actors involved in their
implementation (children, parents, school management, church community).

We will focus on four empirical studies which show the citizens’ attitude towards
religious education in public schools. The first study was conducted soon after the intro-
duction of the new subject in the system of school education in Serbia (2003), while the
remaining three studies were conducted later (in 2007, 2010 and 2022).

Using the sample of the parents of first-graders from 12 primary schools and the
parents of freshmen from 10 secondary schools in Serbia, the Institute for Educational
Research from Belgrade and the Centre for Empirical Research of Religion from Novi Sad
conducted the research in 2003 and published the findings in the study entitled Religious
Education and Civic Education in Schools in Serbia (Joksimovié et al., 2003).

The parents said that the younger schoolchildren liked most the content of the subject
and the less formal method of work as compared to compulsory subjects. The most frequent
objections were made regarding the method of work (an occasionally dogmatic approach
inadequate for children and the discord between scientific and religious propositions),
organization (lack of didactic material and work space, groups of students being too small
or too large) and work conditions (the problem with fitting these lessons in the schedule,
one class per week, usually the last one). The catechists’ insufficient preparation for working
with children was also mentioned. The main effects of religious education emphasize by
the parents were noticeable changes in their children’s behaviour: more responsible behav-
iour towards other members of the family, more pronounced appreciation of religion and
application of the most important religious principles in everyday behaviour (telling the
truth, forgiveness, modesty, generosity, helping others...). Older students pointed out that
the teaching material in this subject was useful, educational and necessary, that they had
learnt very much about the tradition of their own people and the person’s moral develop-
ment, while they mainly objected to the lecturers and poor teaching methods. Generally
speaking, the positive effects of attending religious education were more visible among

?  chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https://zuov.gov.rs/wp-content/up-

loads/2017/11/katalogusavrsavanja20122014.pdf
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younger students, who were on a larger scale willing to apply the learnt things in everyday
life, while secondary school students put an emphasis on the changes in their knowledge
about faith and religion. The willingness to continue attending religious education remained
at a high level: a positive answer was given by 84% parents of the first-graders and by 74%
secondary school students.

For the purpose of defending the doctoral dissertation “Reflections of Religious
Education on the Functionality of the Modern Family”, Sladana Zukovi¢ from the Department
of Psychology at the Faculty of Philosophy ion Novi Sad conducted empirical research
among Novi Sad secondary school students, examining their attitudes, including their
parents’ attitudes, about the necessity of introducing religious education and observing the
effects of attending religious education lessons to date. The research results were presented
in the book Religious Teaching at School (Kuburi¢, Zukovi¢, 2010).

It was shown that opting for religious education was determined by students’ internal
motivation, i.e., interest in this field and their personal religious beliefs: 31.2% students
pointed out that they were believers, while one quarter of them justified choosing religious
education because of further improvement of their personality, and another quarter stated
the reason of expanding the existing religious knowledge. More than 80% of the respondents
attending religious education expressed their conviction about the exceptional usefulness
of this elective subject for their further education and for their formation as persons. The
parents’ opinions about the reasons why their children opted for religious education were
identical to those of their children: 44.3% believe that their children did it because of being
believers; 27% emphasize their children’s interest in becoming familiar with religion and
expanding their overall religious knowledge, while 11.7% explain their children’s choice
by the desire for the person’s general spiritual development.

As for the effects of attending religious education, the students emphasized the following:
1. better self-understanding, as well as understanding of others, person’s moral and spiritual
development and changing former behaviour (49.4% of the students emphasize this change,
22% of them are indecisive, while 28,6% do not observe such change); 2. higher quality of
personal religiosity, relationship towards own faith and religion in general, and 3. positive
change in behaviour. The parents also agree regarding the positive effect of their children’s
attending religious education lessons (47.1% of the students emphasize this change, 25%
of them are indecisive, while 26.9% do not observe such change).

A significant study entitled “Religiosity in Serbia 2010. Research on the religiosity of
Serbian citizens and their attitude towards the process of European integration”, prepared
under the auspices of Belgrade-based Christian Cultural Centre (Mladenovi¢, 2011), cov-
ered the matters of the attitude towards religious education (Kuburi¢, 2011). The sample
consisted of 1,504 respondents.

When asked whether public schools should have the subject of confessional religious
education, the majority of the respondents in almost all categories answered affirmatively.
By crossing the variables belief in God’s existence and attitude towards religious instruction,
87% of those who believe in God think that there should be confessional religious education
in public schools. The highest percentage (92%) about the necessity of religious education
in schools was recorded among those who claim to be convinced believers accepting all
the teachings of their religion. As many as 78% of traditional believers who participate in
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rituals, but are not active in their own religious community, advocate confessional religious
education. It is also supported by almost half of those indifferent towards religion (46%).
Even those who are not religious (34%) do not object to confessional religious education:
only the opponents of religion do not support confessional religious education at all
(Kuburi¢, 2011, p. 104).

We will focus on yet another question from this study which is relevant for the
believers’ motivation in respecting God’s commandments. There are three groups with
a positive attitude towards religious education in public schools: 1. those who think that
they are motivated by the fear of God’s punishment (89% of them are in favour of religious
education); 2. those who respect God’s commandments because they expect a reward (81%
of them think that confessional religious education is necessary in schools) and 3. those
who are “motivated by love for God” (89% of them are in favour of confessional religious
education). Regardless of the motive enticing their personal religiosity - fear, expected
reward or pure love — most respondents support religious education (Kuburi¢, 2011, p. 105).

In May and June 2022, the research was conducted among the students of all teacher
education faculties in Serbia, via the online survey technique, about their opinions about
the status and influence of religious education on the formation of their social attitudes.
The majority of the respondents proved to believe that “religious education should be a
compulsory subject in Serbia’s school system” (Suvakovi¢, Nikoli¢, Petrovi¢, 2023, p. 108),
but also advocated the combination of the confessional and the non-confessional models:
“According to them, schoolchildren from the 1* to the 4™ grade of primary school should
attend religious education in compliance with their confession, while from the 4* to the
8" grade religious education should be organized by the non-confessional principle so
that schoolchildren can become familiar with other religions and confessions, history of
religion, religion as a social phenomenon and worldview, as well as the foundation of moral
principles etc” (Suvakovi¢, Nikoli¢, Petrovié, 2023, p. 109). Namely, it is suggested that “for
younger children, religious education should be a form of socialization in the religion to
which they belong by birth (religious indoctrination), while older children should study
religion as a social phenomenon in different forms of its manifestation” (Suvakovi¢, Nikolié,
Petrovi¢, 2023, p. 110).

FUNCTION OF RELIGIOUS EDUCATION
IN PUBLIC SCHOOLS

According to the statements of religious representatives about religious education
and the empirical research into the role of religion in the educational system and the
broader social community, we may distinguish several important functions accomplished
by religious education. Apart from the above-listed studies, we will also mention the study
conducted in Bosnia and Herzegovina on the sample of more than 3,500 respondents
via survey questionnaires and 70 in-depth interviews given by the representatives of the
political, religious and educational systems (Kuburi¢, Zotova, 2019; Zotova et al., 2021).
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Religious education in the function of connecting
with the other man and God

Religious instruction is the essence of every religion. It is a mission which introduces
new generations education to religion, but it is also a road of conversion. At the beginning
the school year 2023/24, Bishop Ignatije Midi¢, the author of the religious education text-
books, addressed religious education students and invited parents and students to think
about choosing Orthodox catechesis, in his desire to help them to make this important
decision: “Namely, the first and main goal of catechesis is to direct your children, the future
generations of this nation, towards the other man as a person... The second task of religious
education is to direct children towards the union with God in Christ, because only in the
union with God it is possible to achieve immortality for man and for the created nature as
the future resurrection from the dead”*

Since religious education in Serbia is provided to traditional religious communities
which baptize small children, Religious Catechism in schools ensures systematic familiari-
zation with the religion someone belongs to by birth. Catechist Dragi Veskovac says: “From
the moment religious education was returned to our schools, at the very beginning it was
not clear to me who someone had their child baptized in the first year of the child’s life, and
seven years later they do not want the child to attend religious education. Then I realized
that catechists also had to make efforts in showing their love” (Veskovac et al., 2023: 370).
The process of turning to God and faith is the expression of man’s freedom and it is done
benevolently, and not as a result of coercion and blackmail (Kuburi¢, 20236).

Religious education in the function
of freedom of thought

Having in mind that years-long atheization of society evolved into a kind of sin-
gle-mindedness and that the school, in its development of the scientific worldview, became
another type of religion not allowing a religious worldview within the educational system,
the introduction of religious education enabled the free formation of attitudes towards
religion. Religious education in schools contributes to cherishing freedom, and to under-
standing science properly, and not as a dogma. Bishop Irinej Bulovi¢ (2023) thinks that
religious education not only abolishes the principle of state secularity but, on the contrary,
it constitutes an unmistakable indicator of the democracy level of societies.

The relationship between different religions and worldviews also requires free space in
which a dialogue in society is possible. Religious education, unless excluding, is a challenge
to the dialogue in a broader social context. The thematization of other religious communities
in religious education classes, giving a positive or negative connotation about the religious
other, significantly affects interpersonal relations in society. The feeling of personal freedom
in designing life and death is also important. Religious teachings establish a value system
which is also observed from the aspect of universal values (Kuburi¢, 2018).

1 https://veronauka.sabornost.org/episkop-ignatije-obracanje-polaznicima-veronauke (Accessed

on 3rd September 2023).

425



Dragan M. Todorovi¢, Dragoljub B. Pordevi¢, Zorica S. Kuburié, Religious catechism in serbian...

Religious education in the function
of developing morality

In the research into the role of religion in the reconciliation process in Bosnia and
Herzegovina, which was conducted on the sample of more than 3,500 respondents and via
70 in-depth interviews and which included religious leaders, teachers and politicians, there
were several distinct factors about the role of religious education (Kuburi¢, Zotova, 2019;
Zotova et al., 2021). The question of religious education differentiated the respondents
into those who believed that religious teachings called for good and for bad, because holy
scriptures stated that someone who saved one life also saved whole humanity (Kuburic¢,
Zotova, 2019, p. 262). Indirectly, through religious instructions, a person is encouraged to
adopt the value system and respect his/her tradition. Morality has its road of development.
Religious instruction offers two roads, the legalist and the ontological, with paradoxical
tensions between heteronomous and autonomous morality (Kuburi¢, 2016).

In the Republic of Serbia, in the research into the reconciliation process in Bosnia and
Herzegovina, one Orthodox priest said that from the perspective of Orthodox theology,
morality had its road of development from legalist to personality: “To reach love, you must
first go through law” (Zotova et al,, 2021, p. 296). That is why religious instruction also
starts from law in the process of building the personality of the young. It is assumed that
in the last stage of the process of moral maturation from heteronomous to autonomous
morality, from respecting the rules that come from authorities to the adoption of the rules
with understanding, a person is developed who can find bearings in different contexts
and is not rigid.

In that respect, the Orthodox catechist and the Orthodox priest said that the goal
of religious education is to help in accomplishing own personality through love, that one
must first learn about law in order to reach love for others. The teacher of Islamic religious
education spoke in a similar manner, saying that the task of religious education is to bring
up people morally and to try to embed the need for care for the nearest and dearest in young
people. The question what precedes in achieving this goal — the rules or the relationship of
trust — will affect the actual nature of the curriculum and syllabus, as well of the textbooks.
The theoretical layer of religious teachings is ideal and it demands everyday work on own
morality (Kuburi¢, Zotova, 2019).

Religious education as a symbol of returning to tradition

After the fall of communism and the beginning of society democratization, the
official return of religious education into Serbia’s educational system was also supposed
to symbolize the deflection from the communist rule and the continuation of the former
symphony between the state and the Church. The supressed identities abruptly began social
positioning. Traditional values were promoted through religious teachings. That is how
religious education came to the foreground, and strived to form and renew identity, to bridge
the historical gap in religious continuity (Joksimovi¢ et al., 2003; Kuburi¢ & Zukovi¢, 2010).

Our society is traditionally patriarchal and connected to its religious communities,
while certain national identities are connected to a religious structure. Resistance to religious
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education within that context was caused by the fear of strengthening patriarchy in society
and of returning to the obsolete systems of thought and action. From considering the state
of religious education today; its orientation towards form and affiliation can be seen, while
the exit leading towards cooperation derives from its essence (Kuburi¢, 2023a, 2023b).

Religious education in the function
of religious homogenization

The functions of religion are accomplished on the basis of values. Values recognized
in the already listed functions are: the value of love towards the other and the different one,
the value of freedom expressed in the morality and the value of own tradition expressed in
the respect for ancestors, which is also recognized in own identity. Confessional religious
education contributes to integration based on the same values. At the same time, the common
denominator would be universal human values which derive from religious teachings, so
that becoming familiar with other religious would contribute to better self-understanding
(Kuburi¢, 2018).

Since modern societies are heterogeneous, the introduction of confessional religious
education in public schools implied separating children in classes by their religious affili-
ation. The connection of the religious and national identity divided society into strata and
increased differences. Differences in terms of religious and national affiliation are the pillars
of identity, where both personal and national-religious identities are formed, along with
the return of traditional lifestyles which imply religious rituals, which were lost after the
abolition of religious education in former Yugoslavia. Religious education had the function
of religious and national homogenization of population, which simultaneously led to social
stratification which began in the classroom, leading to the well-known phenomenon “two
schools under the same roof” (Kuburié, Zotova, 2019; Kuburié, 2023b).

DEBATES ON THE CONFESSIONAL MODEL OF
RELIGIOUS EDUCATION IN THE SCHOOL SYSTEM

After the fall of the Berlin Wall in 1989, many transitional post-communist coun-
tries in Europe chose a confessional approach to religious education in public schools,
thus symbolizing the return to traditional values of one of Christian denominations. The
goal of religious education is to develop a theist view of the world, to cover the road from
knowledge via belief to action, which is appropriate to students’ age and their individual
characteristics (Kuburié, Dacié, 2004).

Although the introduction of religious education in the school system of the Republic
of Serbia represented the state’s neglecting its own Constitution which separates the church
from the state, i.e., the school system from the church,' it transpired that organizing and
financing religious education in public schools was not against the prescribed principle

' Constitution of the Republic of Serbia, Article 41: “Religious communities are separated from

the state and free to organize their religious matters and perform religious rites”.
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of the separation between the church and the state, or against the legal regulations of the
largest number of modern European countries. Most of them have some form of religious
education in schools, either compulsory or optional (Maksimovi¢, 1998). According to
Avramovi¢ (2005), by its content, it may be confessional (Belgium, Germany, Luxembourg,
Austria, Spain, Bulgaria, Romania, Italy, Croatia, Ireland, Republic Srpska), multiconfes-
sional (Portugal, Great Britain, Finland, Norway) or non-confessional (Denmark, the Czech
Republic, Sweden, Russia, Estonia), and by compulsoriness, it may be compulsory Norway,
Great Britain, Greece, Sweden, Finland, Ireland, Malta), compulsory-elective — between
religious education and an alternative subject (Luxembourg, Poland, Germany, Spain,
Belgium, Lithuania, the Federation of Bosnia and Herzegovina, Serbia) or non-compul-
sory-elective (Romania, the Czech Republic, Hungary, Italy, Slovakia, the Netherlands);
there is also a small number of European countries without organized religious education
(Albania, parts of France, Slovenia, Macedonia).

However, the fact that the majority of transitional countries is undergoing “an increase
in pluralism of beliefs, values and lifestyles (expansion of new religious movements and
different forms and experiences of the holy)” (Marinovi¢ Bobinac, 2007, p. 409), call for
subsequent considerations about whether and what sort of religious education policies are
adequate for the time in which we live. It is disturbing to hear the researchers’ warnings
about “religious illiteracy” of new generations, and about increasing general stereotypes,
biases and intolerance in modern multicultural and multiconfessional societies, regardless
of whether they have catechist or non-catechist education.

“Confessional religious education is aimed at promote the obligation towards a cer-
tain religion. In most developed European countries, in public schools (when it comes to
confessional religious education), today there is an awareness of the difference between
religious education as part of education in public schools and religious instruction within
the church. In line with such awareness, goals of the confessional approach to religious edu-
cation have changed in many countries: instead of the catechist (growth in faith), formative,
pastoral and evangelical goals, the new goals are educational and intercultural ones, civic
upbringing and upbringing for peace and tolerance.” (Marinovi¢ Bobinac, 2007, p. 410)

Some researchers have the right to ask whether the current model of religious education
in Serbian schools provide general educational knowledge about the religious phenome-
non, or whether, being confessionally conceived, it can achieve broadly proclaimed goals:
development and respect for fundamental human values based on religious principles,
orientation towards cultural and religious pluralism, strengthening of spiritual freedom
etc. (Daci¢, 2002; Jovanovié, 2020).

Bojan Aleksov thinks that religious education in Serbia should take into account the
experiences of denomination lessons in other countries, in which it is undergoing substantial
modifications and adjustments to the living conditions in the modern world. First of all,
this should be done in terms of rejecting the narrow-confessional and church-centric way
of thinking and accepting the concept that is “school-pedagogical and socially adjustable
and didactically functional” (Aleksov, 2004, p. 57). In fact, in the past twenty-odd years,
the goal of many confessional appro9aches to religious education has shifted from the
production of religious commitment to a certain religion towards enabling students to
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cope with different religious traditions. Ethical conflicts, existential crisis situations and
religious pluralism (Kodelja, Bassler, 2004). Religious education in public schools is no
longer equal to church catechesis.

“There is a need, ten years after introducing Civic Education and Religious
Education, for a more thorough analysis of curricula and syllabi, textbooks and other
teaching materials, teachers’ competence and effects of the lessons of these subjects...
Teaching content and method of teaching Civic Education and Religious Education must
be constantly re-examined and innovated with new content, particularly the one promot-
ing universal human values and corresponding to civilizational accomplishments... In
teaching Religious Education, towards which the lack of criticism is observed, regardless
of the confession, priority should be given to teaching content and methods which will
contribute to the development of religious culture, i.e., acquiring knowledge about religion
and from religion, and not practising religious rites at school, which is essentially the task
of religious institutions.” (Bazi¢, Sejfovi¢, 2010, pp. 355-356)

The goals of religious education should also include the need for familiarizing children
with other religions, nurturing religious tolerance and respecting all people, regardless of
their religious identity (Kuburi¢, Zukovi¢, 2010).

Education about religions should exist in public schools. But what religious literacy
should it develop among children? The criterion for quality religious education offered by
the European Union to the future member countries includes ten “Toledo” principles “con-
ceived to be the leading ones in designing the religious instruction curriculum as education
about religions rather than education about doctrines of individual religions” (Mr$evi¢,
2009, p. 261). The recommend the following: that religious education should proceed in
the atmosphere of mutual understanding, as well as appreciating and respecting basic civic
and religious rights and freedoms; religious education programs should be reformed with
the aim of ensuring the principle of moderation and impartiality; permanent methodical
training of religious teachers should be ensured, both in terms of acquiring and expanding
relevant teaching knowledge of religions and beliefs, and in terms of possessing necessary
pedagogical skills for a successful interactive communication with students in the process
of adopting various religious knowledge; curricula, programs and material should be re-
formed towards including different points of view about religious diversity, which exclude
the emergence and development of negative religious stereotypes and prejudice; comments
and advice of all interested parties should be included in the course of preparation and
implementation of teaching curricula and programs, and so on.

INSTEAD OF A CONCLUSION

Religious education has had its advocates and opponents, and all educational system
reforms in Serbia since 2000 have dealt with the status of religion. Returning to traditional
values in society consequently led to the question as to the effects of religious education
on students as well as on the quality of social relations. The greatest expectations referred
to the area of morality (Kacari¢, 2016). The directions were also considered of improving
the prevalent model of confessional teaching in state-owned schools in the post-socialist
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countries towards forming religious identity as part of the overall civic identity of younger
generations (Avramovi¢, 2016).

As an impetus to improving the subject Religious Education, as well as the entire religious
education in Serbia, the authors propose the introduction of a one-year supra-confessional
subject Religious Culture / Religious Studies in three-year vocational schools, four-year
secondary schools and grammar schools, not as a substitute for religious education, but as
a supplement to the existing subject of religious education.
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